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Vision Phrase 
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We are committed to safeguarding and ensuring the health, 
safety and well-being of all pupils in accordance with 
safeguarding procedures and guidance for staff outlined in 
the school’s Health and Safety, Child Protection, Security 
and Safeguarding policies. 
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Introduction 
 
The key purpose of monitoring and evaluation is to support the School in asking questions 
about its work; in challenging assumptions about practice and in providing the information 
that generates the process of continuous improvement. 
 
 
Aims of the Policy 
 

 To make explicit how the School gathers information; how the information is used and 
who will be informed of the outcomes and the impact of any developments. 

 

 To improve the quality of provision and raise standards by feeding directly into the School 
Integrated Development Plan. 

 

 To provide a manageable, comprehensive programme for monitoring and evaluating that 
ensures all aspects of the school are monitored over a three year period and that key 
areas of performance are monitored at least annually. 

 
 
Monitoring and evaluation will: 
 

 focus on the quality of education, standards and progress and the effectiveness of 
teaching and learning; 

 involve a planned, systematic process that is clearly defined and communicated as a 
whole school policy; 

 include the use of qualitative and quantitative data; 

 complement and inform school improvement planning cycles and the setting of targets for 
improvement; 

 help the school to maintain its strengths, identify areas for development and measure the 
success of new initiatives; 

 be informed by external inspections, reviews and perspectives; 

 involve the whole school community; 

 result in school improvement. 
 
 
The key areas to be monitored and evaluated include: 
 

 How successful the school is: 
- overall effectiveness 
- evidence of improvement 
- how the school is regarded by pupils and parents 
- value for money 
 

 Standards: 
- previous year’s test and teacher assessment results 
- how well pupils achieve 
- attitudes, values and personal development 
- behaviour 
- attendance 
- spiritual, moral, social, cultural 
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 Teaching and learning: 
- teaching 
- learning 
- quality of assessment 
 

 Provision – other aspects: 
- curriculum: English, Mathematics, Science, ICT 
- curriculum: other subjects 
- curriculum: PSHE&C 
- care for pupils 
- partnership with parents and the community 
- safeguarding children 
- SEND 
- Disability Equality as outlined in the Learning & Teaching policy 
 

 Leadership and management of the school: 
- governance 
- leadership 
- management – self evaluation 
- management – staffing and finance 
- finance health check and risk management 
- financial benchmarking 
- health and safety 

 
Definitions 
 

Monitoring is the collection of data about the school's performance. 
 

Evaluation is the analysis of the monitoring data in order to form a judgement of the school's 
strengths, weaknesses and effectiveness. 
 

School Improvement results from the action taken via the School Integrated Development  
Plan and is the outcome of a systematic process of monitoring and evaluation. 
 
 
Roles and Responsibilities 
 

Monitoring and evaluation are one of the most critical functions of the school's senior 
leadership team, subject leaders and governors.  They involve the whole school, including 
other staff, children, parents and members of the local community who have contact with the 
school.  The benefits of this comprehensive approach are:-  
 

 to make it a manageable process; 

 to use a wider range of expertise and perspectives; 

 to ensure that the maintenance and development of good practice are based on secure 
foundations; 

 to generate a common sense of purpose; 

 to create an ethos of a self-evaluating and self-developing school. 
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The Headteacher and SLT 
 
Responsibilities: 

 to determine, with the Governing Body, the monitoring programme; 

 to delegate monitoring activities to different people as appropriate; 

 to fulfill the aims of the policy 

 to directly monitor activities that cannot be delegated (this must include the quality of 
teaching until other senior teachers have received appropriate training); 

 to ensure that the data generated from monitoring is collated, analysed and used both to 
review progress and achievement and to inform future planning; 

 to report outcomes of monitoring activities to the Governing Body (through the 
Headteacher’s Report) on a regular basis and work with the Governors to use that 
information appropriately. 

 

Role: 

 to consider factors such as staff experience, expertise and other responsibilities, when 
delegating monitoring activities; 

 to monitor the quality of learning and teaching; 

 to feed all relevant data onto the Ofsted School Evaluation Form (SEF). 
 
Subject Leaders 
 
Responsibilities: 

 to carry out monitoring activities in relation to their subject or other aspect for which they 
are the named Subject Leader as requested by Headteacher or Senior Curriculum 
Leader. 

 to carry out other monitoring activities delegated to them. 
 
Role: 
 

 to monitor standards of achievement (including performance of different groups of pupils 
– Disadvantaged pupils, Able pupils, Special Educational Needs, girls and boys, English 
as an Additional Language pupils and any other target groups pinpointed during data 
analysis);  

 to be involved in and carry out monitoring of curriculum planning; 

 to audit the quantity and quality of resources; 

 to monitor standards, assessment, recording and reporting; 

 to monitor planning and pupil achievement through scrutiny of samples of children’s work; 

 to organise and monitor pupils' response and attitudes through pupil face to face 
interviews; 

 to carry out monitoring some aspects of learning and teaching through peer observations; 

 to monitor the progress of  School Improvement initiatives. 
 
The Governing Body 
 
Responsibilities: 

 to determine with the Headteacher the monitoring programme; 

 to ensure that it regularly receives monitoring information at the agreed times and it 
studies that information and considers its implications; 
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 to ensure that review and planning take full account of the data from monitoring; 

 to ensure that monitoring and evaluation are built in as part of major decisions and 
initiatives; 

 to ensure that the School Profile provides information about the school's current 
performance in relation to OFSTED issues; 

 to ensure that monitoring and evaluation are used to establish targets for continuous 
improvement; 

 to work through the Brighton and Hove Governor Self Evaluation criteria. 
 
Role: 

 to consider the information generated by monitoring and use it to identify achievement, to 
ask pertinent, relevant questions and to support the process for improvement; 

 to determine any aspects of the school's performance where it may be appropriate for 
governors to be involved in monitoring directly or by working alongside staff; 

 to support the Headteacher and staff in the processes of school improvements; 

 to work through the Ofsted SEF with the SLT. 
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PROCESSES THAT UNDERPIN EFFECTIVE MONITORING AND 
EVALUATION 

 
 
 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Agree who are the most appropriate people to carry out the work 

Identify a clear and manageable focus 

Establish the agreed outcomes (success criteria) 

Determine strategies for gathering reliable information 

Set realistic timescales 

Communicate intentions and gathered information/data 

Review the findings 

Develop an action plan for maintenance/development 

Implement the action plan 

Monitor and evaluate the action plan 
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Monitoring Strategies 
 
It is important that these suggested monitoring strategies are used selectively and matched 
carefully to the nature of the focus. 
 

They will include:- 
 

 analysis of assessment data, including end of key stage, on-entry and termly teacher 
assessment; 

 

 analysis of records; 
 

 monitoring of teachers' planning; 
 

 discussion; 
 

 monitoring through samples of pupils' work; 
 

 pupil questionnaires and pupil interviews 
 

 parental questionnaires (based on the  OFSTED model); 
 

 governor questionnaires 
 

 pupil tracking; 
 

 analysing displays (for example, quality, range); 
 

 moderation activities, including in-school, termly partnership moderation and Local 
Authority moderation workshops in YR and Y2; 

 

 classroom observations to monitor the quality of learning and teaching; 
 

 using checklists (for example, criteria from Marking Policy against which to monitor the 
consistency of teachers' marking); 

 

 analysing attendance and systems for dealing with poor attendance; 
 

 punctuality screening; 
 

 health and safety risk assessments (reports compiled by staff and governors); 
 

 monitoring resources and accommodation (for example, the quality, range, use and 
accessibility); 

 

 focused observations (tightly focused observations set against agreed criteria); 
 

 informal learning walks; 
 

 focused reviews (for example, involving staff and LA advisers); 
 

 Formal learning walks involving Headteachers, Assistant Heads, other partnership 
Headteachers, SIP and Governors. 

 

 Operational plans for school priority areas (e.g. writing, greater depth maths, etc.) 
detailing success criteria, roles and responsibilities for all staff. 
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These strategies can be categorised into the following main tools for observation: 
 
work sampling selecting a particular sample of children's work and checking it 

against specific criteria, including regular samples of 
Disadvantaged Children’s work; 

 
lesson observation using an agreed observational schedule with specific criteria 

addressing the quality of the learning and teaching; 
 
other observations collecting and recording data from observations made in areas 

other than the classroom (for example, frequency and time of 
accidents during lunch breaks); 

 
questionnaires used during surveys (for example of parental satisfaction, 

children's attitudes) of views and opinions of a large group, where 
discussions with individuals may not present a whole picture; 

 
interviews also used to survey opinion; often supplementing or extending 

data gathered through questionnaires or when data required is of 
a more individual nature (for example special educational needs 
provision); 

 
using records including children's records, registers and records of lateness, 

accident and incident records, records of complaints and 
compliments, records of professional development plan for staff; 

 
documentation analysis including curriculum plans, budget printouts, School Integrated 

Development Plan and associated action plans. 
 
See also SEN policy re SEN monitoring and Subject Leader policy  
 
From Monitoring to Evaluation 
 
Having collected information through monitoring, this will then be interpreted and analysed 
carefully. 
 
Data will be interpreted and analyised continually to inform future provision and school 
improvement priorities.  
 
Benchmarking against other schools is used to analyse and evaluate our individual strengths 
and weaknesses.  This will enable meaningful comparisons with local and national data and 
will therefore ensure that future goals are sufficiently ambitious. 
 
Reports will be prepared for the Headteacher, the SLT, governors and SIP including the data 
gathered, a preliminary interpretation and suggestions of conclusions or emerging questions. 
Governors will have the opportunity to question the analysis and offer their own interpretation. 
 

To ensure a systematic approach to evaluation, the Headteacher will devise a timetable for 
presenting monitoring and evaluation reports to governors throughout the year and ensure 
that the governors' agendas give sufficient time for governors to consider the reports they will 
be receiving. 
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From Evaluation to School Improvement by effective Development Planning 
 
The purpose of systematic monitoring and evaluation is to lead to School 
improvement by: 
 

1. Ensuring that the School Integrated Development Plan is drawn up on the evidence of 
clear data about the strengths and weaknesses of the school and written in terms of 
targets; 

 
2. Strengthening the school's review of the improvement plan initiatives in the form of 

outcomes that focus on the impact on children's learning and standards of achievement. 
 
Having identified the priorities for the School Integrated Development Plan, effective action 
plans will be formulated which enable set targets to be met.   
 
 
Each action plan will identify: 
 

 the precise targets set for each goal; 

 the range of tasks or actions which need to be undertaken to ensure each target is met; 

 the anticipated outcome of each task or action; 

 the evidence base; 

 the person(s) responsible for ensuring each task or action is completed and that 
anticipated outcomes are realised; 

 the date for the completion of each task or action; 

 possible non-contact time to enable the above to be achieved; 

 links to the school aims; 



Monitoring Calendar 
Reception  

 

 SEPT OCT NOV DEC JAN FEB MAR APR MAY JUN JUL Who? 

Y
R 

Complete 
Baseline 
assessment 
 

EYFS Target 
Tracker – On 
entry TA data 
Moderated at 
Yr Group 
meeting 

Portal 
grids up 
to date 

EYFS Target 
Tracker 
Moderated 
at Yr Group 
meeting 
 

Portal grids 
up to date 

EYFS 
Target 
Tracker 
Moderated 
at Yr 
Group 
meeting 

Portal grids up 
to date 

EYFS 
Target 
Tracker 
Moderated 
at Yr Group 
meeting 

Portal grids 
up to date 

Final Target 
Tracker 
 (EYFSP) 
Moderated at Yr 
Group meeting 
and Cluster 

EYFS  
Target  
Tracker and Portal 
updated for year 1 
transition 

EYFS 
Assistant 
Head 

Set Pupil 
Progress 
Targets 

Interim PP 
Meeting 
(SEND focus 
plus Phonics) 

 PP Meeting 
Plus Phonics 

  PP Meeting 
Plus Phonics 

  PP Meeting Plus 
Phonics 

 Head of 
School, EYFS 
AHT and 
SENCo 

  Scrutiny 
of Work* 

   Scrutiny of 
Work* 

    Yr Group 
leaders 

 Class Provision  
Maps 
IEPs 

  Class 
Provision  
Maps 
IEPs 

  IEPs Class 
Provision  
Maps 

SENCo to 
complete case 
studies 

IEPs reviewed for 
next year group 

Class teacher  
SENCo 

 ½ Termly 
School Start 
Data 

 ½ Termly 
School Start 
Data 

 ½ Termly 
School 
Start Data 

  ½ Termly 
School Start 
Data 

 ½ Termly School 
Start Data 

SENCo 

 Phonic baseline 
assessments  
random 
selection from 
each class 

 Phonic phase 
assessments  
random 
selection 
from each 
class  

   Phonic 
phase 
assessments  
random 
selection 
from each 
class 

  Phonic phase 
assessments  
random selection 
from each class 

EYFS Yr 
group leader  
+ Year 1 in 
Summer term 

          Update Able Pupil 
Register 

Able Pupil 
Co-ordinator 

 Writing Profile  
Random 
selection from 
each class 

    Writing Profile  
Random 
selection from 
each class 

   Writing Profile 
Random selection 
from each class 

EY Class 
Teachers 

 Guided 
Reading Files 
Set up 

   Guided 
Reading 
Monitoring 

High frequency 
word 
recognition 

 Guided 
Reading 
Monitoring 

High frequency 
word recognition 

 Literacy Co-
ordinators 

All about 
me? 
 

   Subjects 
Leaders’ 
Pupil 
interviews 

    Annual Report 
 

Annual Pupil 
Questionnaire 
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Year One  

 

 SEPT OCT NOV DEC JAN FEB MAR APR MAY JUN JUL Who? 

Y1 

  Lit/Num 
ARE 
assessments 
Moderated 
at Yr Group 
meeting 

Foundation 
Subject 
Assessments 

 Lit/Num 
ARE 
assessments 
Moderated 
at Yr Group 
meeting 

Foundation 
Subject 
Assessments 

EYFS 
Target 
Tracker 
Moderated 
at Yr Group 
meeting 

 Lit/Num ARE 
assessments 
Moderated at 
Yr Group 
meeting 

Foundation 
Subject 
Assessments 
 
New Targets 
for Y2 

KS1 Assistant Head 

Set Pupil 
Progress 
Targets 

Interim PP 
Meeting 
(SEND focus 
plus Phonics) 

 PP Meeting 
Plus Phonics 

 Interim PP 
Meeting 
(SEND 
focus plus 
Phonics) 

PP Meeting 
Plus Phonics 

 Interim PP 
Meeting 
(SEND 
focus plus 
Phonics) 

PP Meeting 
Plus Phonics 

 Head of School, EYFS 
AHT and SENCo 

  Scrutiny of 
Work* 

   Scrutiny of 
Work* 

    Yr Group leaders 

 Class Provision  
Maps 
IEPs 

  Class 
Provision  
Maps 
IEPs 

  IEPs Class 
Provision  
Maps 

SENCo to 
complete case 
studies 

IEPs reviewed 
for next year 
group 

Class teacher  
SENCo 

  Phonic 
Check 
(practice 
test) 

  Phonic 
Check 
(practice 
test) 

 Phonic 
Check 
(practice 
test) 

  
Year 1 
Phonic Check  

 Yr group leader 
Literacy Co-ordinator 

  Update 
Able Pupil 
Register 

   Update 
Able Pupil 
Register 

   Update Able 
Pupil Register 

Able Pupil Co-ordinator 

   Writing 
Profile  
Random 
selection 
from each 
class 

   Writing 
Profile  
Random 
selection 
from each 
class 

 Writing Profile 
Random 
selection from 
each class 

 Head of School 
KS1 AHT 

Guided 
Reading 
Files Set 
up 

 Guided 
Reading 
Monitoring 

High 
Frequency 
Words 

 Guided 
Reading 
Monitoring 

High 
frequency 
word 
recognition 

GPS 
Assessment 

Guided 
Reading 
Monitoring 

High 
frequency 
word 
recognition 

GPS 
Assessment 

Literacy Co-ordinators 

    Subjects 
Leaders’ 
Pupil 
interviews 

    Annual Report 
 

Annual Pupil 
Questionnaire 
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Year Two 
 SEPT OCT NOV DEC JAN FEB MAR APR MAY JUN JUL Who? 

Y2 

  Lit/Num 
ARE 
assessments 
Moderated 
at Yr Group 
meeting 

Foundation 
Subject 
Assessments 

 Lit/Num 
ARE 
assessments 
Moderated 
at Yr Group 
meeting 

Foundation 
Subject 
Assessments 

EYFS 
Target 
Tracker 
Moderated 
at Yr 
Group 
meeting 

KS1 
Assessments 

Lit/Num ARE 
assessments 
Moderated at 
Yr Group 
meeting 

Foundation 
Subject 
Assessments 
 
New Targets 
for Y2 

KS1 Assistant Head 

Set Pupil 
Progress 
Targets 

Interim PP 
Meeting 
(SEND focus 
plus Phonics) 

 PP Meeting 
Plus Phonics 

 Interim PP 
Meeting 
(SEND 
focus plus 
Phonics) 

PP Meeting 
Plus Phonics 

 Interim PP 
Meeting 
(SEND 
focus plus 
Phonics) 

PP Meeting 
Plus Phonics 

 Head of School, EYFS 
AHT and SENCo 

  Scrutiny of 
Work* 

   Scrutiny of 
Work* 

    Yr Group leaders 

 Class 
Provision  
Maps 
IEPs 

  Class 
Provision  
Maps 
IEPs 

  IEPs Class 
Provision  
Maps 

SENCo to 
complete case 
studies 

IEPs reviewed 
for next year 
group 

Class teacher  
SENCo 

Pupils 
identified 
for phonics 
intervention 

Phonic phase 
assessments  
random 
selection from 
each class 

 Phonic 
Check 
(practice 
test) 

  Phonic 
Check 
(practice 
test) 

  Phonic Check 
(practice test) 

 Yr group leader 
Literacy Co-ordinator 

  Update 
Able Pupil  
Register 

   Update 
Able Pupil 
Register 

   Update Able 
Pupil  
Register 

Able Pupil  Co-
ordinator 

   Writing 
Profile  
Random 
selection 
from each 
class 

   Writing 
Profile  
Random 
selection 
from each 
class 

 Writing Profile 
Random 
selection from 
each class 

 Head of School 
KS1 AHT 

Guided 
Reading 
Files Set up 

GPS 
Assessment 

Guided 
Reading 
Monitoring 

GPS 
Assessment 
High 
Frequency 
Words 

 GPS 
Assessment 
Guided 
Reading 
Monitoring 

High 
frequency 
word 
recognition 

GPS 
Assessment 

GPS Test 
 
Guided 
Reading 
Monitoring 

High 
frequency 
word 
recognition 

 Literacy Co-ordinators 

    Subjects 
Leaders’ 
Pupil 
interviews 

    Annual 
Report 
 

Annual Pupil 
Questionnaire 
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Data Collection and Quality Assurance 
Monitoring Timetable 

 
 
 
 
 
 

 
 
 

 Autumn 1 Autumn 2  Spring 1 Spring 2  Summer 1 Summer 2 

All 
Year 
groups 

Environment audit Lesson 
Observation 
 
Phonics 
Monitoring – 
paired 
observations 
 
Planning and 
Assessment Files 
 
Learning Walk on 
TA deployment 

 Subject Leader Files 
and Portfolios 
 
Handwriting across all 
year groups 
 
Guided Reading 
Monitoring – 
Observations, Reading 
Records, notes and 
diaries 
 
TA MITA survey 
 
 

Learning Walk / Drop-
ins – Phonics Focus 
 
 

 Lesson Observation  
 
 
Planning and 
Assessment Files 

SLT analysis of data begin to 
form school priorities for 
following academic year.  

On- going information gathering and monitoring through informal drop ins, looking at children’s work, pupil and staff discussions etc. 
The classroom environment is the child’s third teacher. As a result classrooms should be models of best practice ALL THE TIME. As a 
result, members of the SLT will drop in from time to time throughout the year and complete the ‘Audit of the Classroom Learning 
Environment’.  



Appendix B      
 

Key Questions to Guide Analysis for the SLT and Subject Leaders   
 

Achievement 
 

1. How well do pupils progress relative to their starting points in Reading, Writing, 
Mathematics and Science? 
 

2. What are the standards on-entry to Reception, at the end of EYFS and at the 
end of KS1? 
 

3. How do the standards at the end of EYFS and KS1 compare with those of 
similar schools nationally? 
 

4. What is the attainment and progress of Disadvantaged pupils in our school? 
 

5. What is the attainment and progress of different groups of pupils? How does the 
narrowing of gaps between different groups in school compare with the 
narrowing of gaps between these groups nationally? 
 

 Disadvantaged pupils (including LAC and adopted pupils) 

 Able pupils 

 SEND 

 Girls and Boys 

 EAL  
 
6. How does attainment and progress of pupils compare with previous years (3 

year trend data)? 
 

7. For each year group, what percentage of pupils are on track to achieve Age 
Related Expectations at the end of the year? What percentage of each pupil 
group are on track in each year group?  
 

8. What is the attainment of pupils in the Year One and Year Two phonics checks? 
How does this compare to national? 
 

9. How well do pupils learn in the broader range of subjects? How do you know? 
 

10. In-school, are there variations between classes/year groups/sites? How are 
these variations being addressed? 
 

11. What conclusions have been drawn from the analysis of results and what action 
has been taken? 
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Analysing Teachers’ Planning for Your Subject Area 
 
Does the Policy and Subject Overview: 
 

 outline what the children will be taught over a term? 
 

 identify what will be taught in the context of the topic? 
 

 indicate a notional time allocation spread over the weeks? 
 

 take into account an evaluation of previous knowledge, understanding, skills and 
experiences? 

 

 show evidence of progression from the previous term? 
 

 balance revisiting, consolidation and practice with more demanding and challenging 
work? 

 

 indicate links with other curricular areas to support reinforcement and extension? 
 

 indicate speaking and listening focus? 
 

 indicate opportunities for the four curriculum drivers? 
 

 indicate opportunities for assessment and results informing planning? 
 
Do the short term plans:- 
 

 identify specific learning intentions and success criteria, expressed in terms of 
knowledge, skills and understanding? 

 

 differentiate for the needs, interests and abilities of individual children using VAK? 
 

 indicate elements of the teaching structure (for example, beginning, middle, end, 
questions, key teaching points)? 

 

 have activities that fulfill the learning intentions? 
 

 include extension and enrichment activities? 
 

 indicate groupings of the children? 
 

 identify resources to be used, including commercial schemes? 
 

 indicate the development of any support staff, parents, helpers and students? 
 

 indicate the focus teaching of the teacher? 
 

 include appropriate use of ICT to support learning and teaching? 
 

 include cross curricular links? 
 

 indicate Speaking and Listening focus? 
 

 indicate opportunities for developing creative & critical thinking ? 
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Analysing Children's Work in Your Subject Area 
 
1. Are school policies being followed?  (For example work is dated.) 
 
2. Is work differentiated?  (Compare class work on given dates.) 
 
3. Is there evidence of children making progress? 
 
4. Is the work sufficiently challenging?   
 
5. Can the children read what they have written and talk about it with understanding? 
 
6. Is there continuity between the classes in terms of levels of expectations, standards 

of presentation, marking, the degree to which children work individually, co-
operatively, collaboratively and independently? 

 
7. In conjunction with the teachers' planning, is there evidence that assessment is 

informing future work? 
 
8. Is there a balance of the main aspects within a subject area?  (For example, writing 

in a variety of different contexts in English.) 
 
9. Does the work reveal that a child has a variety of strategies at their disposal?  (For 

example, access to supporting equipment and resources.) 
 
10. Are there any noticeable problem areas? 
 
11. Is there any outstanding good work? 
 
12. Is ICT used to support work across the subject? 
 
13. Are the subject specific skills applied in new and different contexts? 
 
14. Are skills, such as writing, illustrating, tabulating, calculating, etc., applied well in 

different areas? 
 
15. Are there displays of work in the subject area? 
 
16. Is homework set meaningful and marked? 
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Appendix C 
 
Key Questions to Guide Analysis for Governors 
 
The Governing Body has a responsibility to monitor many different aspects of school 
life, so it must receive information which offers evidence of success and progress in the 
school.  The Governing Body should be able to ask pertinent, relevant questions in 
order to make secure judgments about the effectiveness of the school. 
 
The following questions are suggestions of what could be asked. 
 
Resource Management 
 
1. How does the proposed staffing structure relate to the identified needs of the 

school? 
 
2. What are the responsibilities of the staff, in relation to main scale and Threshold 1, 2 

and 3? 
 

3. Is Appraisal linked to staff performance? 
 
4. Are these duties clearly defined, known to all staff and reflect the school's priorities? 
 
5. At the end of the year, is the budget under or overspent and if so, why? 
 
6. Does the school have clear strategies for monitoring the use of resources, including 

the deployment of teaching and support staff? 
 
7. How is waste of materials and under-use of resources avoided? 
 
8. Is what we are spending having an impact on standards and quality? 
 
School Integrated Development Plan 
 
1. What are the criteria for setting priorities when making budget decisions? 
 
2. Is there sufficient relevant information about the school to enable an informed 

assessment of its strengths and weaknesses? 
 
3. How are the results being used to improve standards of achievement? 
 
4. What would realistically constitute as evidence of improvement in various areas of 

the School's work? 
 
5. How is the school's success to be measured? 
 
6. Are initiatives resourced realistically to enable them to succeed? 
 
7. How well do the school's achievements match its aims? 
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Curriculum 
 

1. Are the statutory requirements of the National Curriculum being met? 
 

2. Have subject leaders planned in reporting to the Governing Body about the 
achievements and developments of their curriculum subject areas? 

 

3. What provision is made for continuity and progression in each subject area? 
 

4. How is pupils work assessed, recorded and reported? 
 

5. Is there monitoring of progress towards agreed targets? 
 

6. What provision is made for those learning English as an additional language? 
 
Policy Implementation 
 

1. Are all pupils provided with genuine equality of access to the school's curriculum. 
 

2. How are pupils with learning difficulties identified and supported? 
 

3. What is done to extend the more able pupils? 
 

4. Are all policies in place? 
 

5. Are policies on record-keeping and assessment clearly understood and followed by 
staff? 

 

6. Is the school successfully implementing the Special Educational Needs Code of 
Practice? 

 
Community Links with Parents 
 

1. What visitors from the local community have come into school during the last year? 
 

2. How active is the Friends of West Hove? 
 

3. What is the relationship with the Governing Body? 
 

4. How informative is the school's prospectus? 
 

5. How are the parents informed about the school and its activities? 
 
6. Do all parents know the procedures for gaining help and advice? 
 

7. What is done to give parents and the community an understanding of what the 
school is trying to do and their part in it? 

 

8. What form of reporting to parents about a child's progress is used? 
 

9. Can parents comment on this report? 
 

10. Is the information easy for parents to understand? 
 

11. Do we cater appropriately for those families who have English as an additional 
language? 

 

12. How does the school respond to complaints from parents? 
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Appendix D 
 
Key Questions for the Headteacher to the Subject Leader 

 
1. Does the subject leader play a leading role in preparing and reviewing policy for the 

teaching of their subject? 
 

2. How effectively does the subject leader support their curricular subject throughout 
the school? 

 

3. How effectively does the subject leader help colleagues to see how standards, 
continuity and progression can be achieved in the subject? 

 

4. How effectively does the subject leader lead the monitoring and evaluation of policy 
and planning? 

 

5. How systematically and regularly does the subject leader provide guidance to 
colleagues on content, methods and resources? 

 

6. Does the subject leader oversee the assessment and recording of pupils’ progress? 
 
Key Questions for the Headteacher 
 
To what extent do you, as the Headteacher, provide opportunities for the subject 
leader 
To:- 
 

 observe lessons, work alongside colleagues in their classes, support planning, 
teaching, assessment and reporting of the subject; 

 

 lead discussion of the subject or area at staff meetings, lead in-service training, run 
assessment agreement trials; 

 

 attend relevant in-service training; 
 

 audit resources for the subject area, advise on and co-ordinate the acquisition of 
new materials; 

 

 advise on and alert others to relevant subject specific in-service training; 
 

 disseminate information from in-service training to the whole staff; 
 

 represent the school in local family group discussions; 
 

 manage any delegated budget; 
 

 liaise with feeder schools over the area or subject; 
 

 have sufficient time to carry out their responsibilities; 
 

 develop their role as managers for their subject. 
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School Visits by Governors 
 
1. Do governors focus on key areas of development or the priorities of the School 

Integrated Development Plan when making visits? 
 
2. Are the purposes and practice of school visits agreed and understood by all staff 

and governors? 
 
3. Do governors who have made visits to school ensure feedback to the Governing 

Body? 
 
4. Are these visits to school organised in advance? 
 
5. Are the visits being used to develop closer links with subject leaders and classes? 
 
6. Do visits have any impact on school improvement? 
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Appendix E 

 
 
 
 
 

Examples of Data Collection 
 

Proformas 
 

used at 
 

West Hove Infants 
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i.  
Self-Evaluation Calendar 

Section What  Who  2016/17 2017/18 2018/19 Notes 

A How Successful is your school?  

1B Overall effectiveness H/T and SLT 
(subject leader annual reviews) 

   
Subject Leader 

Reviews 

SEF 
Section 7 

Evidence of 

Improvement 

H/T and SLT 
   SEF 

1D How the school is 

regarded by pupils and 

parents 

H/T and SLT 

(annual questionnaires)  
 

 

 

 

Annual 

Questionnaire 

1E Value for money H/T & Governors    Benchmarking 

B Standards  

3.1 (i) Previous year’s test and 

examination results 

H/T, subject leader, assessment  

co-ordinator (annual SATs report) 
 

 

 

 

 

SATs and FS 

Report 

3.1(ii) How well pupils achieve Subject leader and assessment 

co-ordinator 

(annual SATs report) 
   

SATs and FS 

Report 

3.2(i) Attitudes, values and 

personal development 

SLT 
    

3.2(i) Behaviour SLT     

H/T report  
to G/B 

Attendance 

 

SLT 
(H/T report to governors) 

   H/T Report 

3.2(ii) Spiritual, Moral, Social, 

Cultural 

SLT 
  

 

 
 

C Teaching and Learning  

4A(i) Teaching SLT and subject leaders    Lesson Obs 

4A(ii) Learning SLT and subject leaders    Lesson Obs 

4B Quality of Assessment SLT      

  

5A Curriculum: English, 

mathematics, science, ICT   

SLT and subject leaders 
    

5A Curriculum – other 

subjects 

Subject leader annual reviews 
   

Subject Leader 

Review and 

Action Plan 

5A Curriculum – PSHE&C SLT     

6 Care for pupils SLT     

7 Partnership with  parents 

and the community 

SLT 
    

LA form Safeguarding Children 

Audit inc. CIC & SEN  

H/T, SENCO plus one Governor 
   Autumn term 

E Leadership and management of the school  

8A(i) Governance SLT & Governing body     

8A(ii) Leadership H/T and SLT     

8B(i) Management – self 

evaluation 

H/T and SLT 
    

8B(ii) Management – staffing 

and finance 

H/T and SLT 
    

LA Finance Health Check & 

Risk Management 

H/T and Bursar 
    

LA Financial Benchmarking H/T, Governor and Bursar    Autumn 

LA Health and Safety Audit Office Manager     

LA Quarterly Fire Risk 

Inspection (Spring and 

Summer) 

Office Manager 

     

LA Annual Fire Safety 

Inspection (Autumn biannual) 

Stage 2 completed when LA not 

completing Stage 1 

Office Manager 
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ii.  
Governors Annual and Year Specific Programme for Monitoring 

 

 Autumn Spring Summer 

FGB September 
 

November January March May June 

Diversity & Standards 
 

Visits to be conducted within the School Governor Days – an additional visit must be to visit School Council, the other visits must 
either be linked to the key issues in the SIDP or linked to policies that are under review, Progress and attainment of Ethnic 

Minorities, Pupil Premium or SEND 

Learning & Teaching 
 

Visits to be conducted within the School Governor Days – to be linked to key issues in the SIDP, Behaviour & Discipline, Progress 
and attainment of Looked After Children, Pupil Premium or linked to policies that are under review (ensure the child’s voice is 

heard) 

Resources 
 

Visits to be conducted within the School Governor Days – e.g. how behaviour impacts on the budget, morning playtime, meal 
provision at lunchtime plus lunchtime play provision, building maintenance (with LA) 

 (ensure the child’s voice is heard) 

Children In Care 
 

a) Visit to designated member of staff to discuss policy/ask questions/identify any issues  
b) Visit a classroom to see how the policy is implemented, discuss any issues 
 
For these individual governors, all reports should be submitted to the Chairs of both the 
appropriate committees. 
 
Chairs to ensure that reports are received promptly. 

SEN 
 

Child Protection 
 

Gifted & Talented 
 

Equalities/Inclusion 
 

Health & Safety 
 

H&S Audit plus annual Fire Risk 
Assessment for Children’s Centre and 

School 
Termly Fire Inspection  Termly Fire Inspection 

 

Members of the Strategy Group (Chair of GB, Chairs of Committees, Headteacher and Site Head of CR site) annually work 
through the Brighton and Hove Governor Self-Review which covers. Any action required is referred to the Chair of the 
appropriate sub-committee, i.e. Curriculum, Premises and Finance. 
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iii.  
Quality of teaching (EYFS) 
  

 Strong Evidence 
 

Some Evidence 
 

More Evidence Required 
 

Insufficient Evidence 
 

Teaching/Adult 
Interaction/impact on 
learning  

All children are making rapid and 
sustained progress. 
 
 
 
 
 
 
 
Well-judged and often imaginative 
strategies (including Makaton if 
possible) are used with sharply 
focused and timely support and 
intervention to match children’s 
individual needs accurately. 
 
 
 
 
Adults’ interaction is sensitive and 
appropriately timed to promote 
children’s confidence, resilience and 
independence, (particularly when 
tackling a new or difficult challenge) 
the use of appropriate 
encouragement, questioning or 
modelling is used and the intervention 
has notable impact on the quality of 
learning. 
 
 
 
 
 
 

Teaching and adult 
interaction is mainly strong, 
and most children, including 
SEN, are achieving well. 

 
 
 
 
 
Effective strategies (including 
Makaton if possible) are used 
with appropriately targeted 
support and intervention to 
match most pupils individual 
needs so that pupils learn well 
across the EYFS. 
 
 
Adults interaction generally 
promotes children’s 
resilience, confidence and 
independence, (particularly 
when tackling a new or 
difficult challenge) they listen 
astutely, carefully observe 
and skilfully question groups 
of children and individuals in 
order to re-shape tasks and 
explanations to improve 
learning. Intervention 
consistently deepens 
children’s knowledge and 
understanding and allows 
them to develop. 

Teachers and support staff 
monitor children’s progress and 
adjust their plans accordingly to 
support learning, these 
adaptations are usually 
successful but occasionally are 
not timely or relevant and this 
slows progress for some pupils. 
 
Adult interaction (including 
Makaton if possible) ensures 
the individual needs of children 
are usually met, contributing 
reasonably well to the quality of 
learning. 
 
 
 
Adults interaction is usually 
timely and encouraging 

 

Learning activities are not sufficiently 
well matched to the needs of the 
children so they make inadequate 
progress.  

 

 

 

 

Adults do not respond to children 
adequately which negatively impacts 
on their learning. 

 

 

 

 

Adult interaction is misjudged and 
consequently children’s learning 
suffers. 
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Expectations 
 

Every practitioner has consistently 
high expectations of ALL children, 
drawing on their excellent knowledge 
of the child and child development - 
(based on the expectations of DM age 
bands) 

Practitioners have high 
expectations of all pupils, 
drawing on their knowledge 
of the child –  and child 
development 

 

Practitioners expectations 
enable most pupils to achieve 
satisfactorily and encourage 
them to make progress 

 

Practitioners do not have sufficiently 
high expectations and fail to excite, 
enthuse, engage, or motivate 
particular groups of children – 
including disabled and SEN 

Pace/ Use of time  Time is used exceptionally well and no 
time is wasted, so that every 
opportunity is used to successfully 
develop crucial skills, particularly from 
the 3 prime areas. 
 

Time is used well and most 
opportunities are used to 
successfully develop crucial 
skills, particularly from the 3 
prime areas. 

Time is used adequately and 
some opportunities are used to 
successfully develop crucial 
skills, particularly from the 3 
prime areas. 

Time is not used well and most 

opportunities are not used, to 

successfully develop crucial skills, 

particularly from the 3 prime areas. 

Planning and assessment  

 

Every Teacher plans astutely and sets 
challenging tasks based on systematic, 
accurate, robust assessments of 
children’s prior knowledge skills, 
knowledge and understanding, 
consequently children learn 
exceptionally well across the EYFS   
 
         
The planning and delivery of all areas 
of learning but particularly the 3 
prime areas ( Personal, Social and 
Emotional, development, 
Communication and Language and 
Physical development) is highly 
effective 
 
Teacher’s assessment of children is 
robust, current and accurate and they 
frequently talk with them about what 
they do well and what they need to 
improve.                                                                                   

Every Teacher plans 
effectively and sets 
challenging tasks based on 
their accurate assessments of 
children’s prior skills, 
knowledge and understanding 
so that children learn well 
across the EYFS   
 
 
The planning and delivery of 
all areas of learning but 
particularly the 3 prime area 
is very efficient 
 
 
Teachers assess children’s 
progress regularly and 
accurately involving children 
in discussions about what 
they do well and what they 
need to improve. 

Due attention is often given to 
the careful assessment of 
pupils’ learning but this is not 
always conducted rigorously 
enough and may result in some 
unnecessary repetition and 
tasks are planned that do not 
fully challenge and move 
children’s learning on. 
 
The planning and delivery of all 
areas of learning but 
particularly the 3 prime areas is 
inconsistent. 
 
 
Teachers assess children’s 
progress and inform them 
about their progress and how 
to improve through dialogue 
which is usually timely and 
encouraging.                                                                 

Learning activities are not sufficiently 

well matched to the needs of the 

children so they make inadequate 

progress. 

 
 
 
 
 
The planning and delivery of all areas 
of learning but particularly the 3 
prime areas is not adequately 
matched to the needs of the 
children.  
 
Teacher’s assessment of children’s 
progress is not current so discussions 
with children about what they do 
well and what they need to improve 
cannot be accurate. 

Relationships / children’s 
behaviour for learning 

Practitioners are highly skilled and 
sensitive in their management of 
children and their behaviour. 
Relationships are excellent.  
 
The majority of children display high 

Relationships are good and 
children’s behaviour is 
managed well 
 
 
A lot of children display high 

Practitioners generally manage 
children’s behaviour 
appropriately.  
 
 
A few children display high 

Practitioners are unable to manage 
children’s behaviour.  
 
 
 
No children display high levels of 
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levels of involvement and engagement 
in both their self-initiated and adult 
led activities. 

levels of involvement and 
engagement in both their self-
initiated and adult led 
activities. 
 

levels of involvement and 
engagement in both their self-
initiated and adult led activities. 
 

involvement and engagement in 
both their self-initiated and adult led 
activities. 
 

Organisation 
/Environment  
 
 
 

The exceptional organisation of 
activities reflects rich, varied and 
imaginative experiences that meet the 
needs of all children exceedingly well. 
A highly stimulating and welcoming 
environment fully reflects the 
children’s backgrounds and the wider 
community 

The organisation of activities 
reflects rich, varied and 
imaginative experiences that 
meet the needs of most 
children well. 
An interesting, well-equipped 
and welcoming environment 
successfully reflects most 
children’s backgrounds and 
the wider community. 

Activities are rich and varied, 
but the organisation is not 
thoughtfully prepared to meet 
the needs of all children. 
A secure environment reflects 
the children’s backgrounds and 
some sections of the wider 
community. 

Activities and the learning 
environment are disorganised and so 
many learning opportunities are 
missed. 
 The environment fails to reflect 
many children’s backgrounds and 
wider community. 

Evidence of working with 
parents and 
parental/carer 
engagement 

There is strong, clear evidence that 
the teacher and parent/s have worked 
in partnership, focused on the child’s 
development. 
 
 
Information is readily available to 
parents and carers. 

There is some evidence that 
the teacher and parent/s have 
worked in partnership, 
focused on the child’s 
development. 
 
Information is readily 
available to parents and 
carers. 

There is a little evidence that 
the teacher and parent/s have 
worked in partnership, focused 
on the child’s development. 

There is no evidence that the teacher 
and parent/s have worked in 
partnership, focused on the child’s 
development 
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EYFS Lesson Observation Record:  
 

 

Teaching  
 

Planning and 
assessment  
 

Behaviour 
for 
Learning 

Environment  Parent/Carer 
engagement  

Achievement 
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 Teaching 

Overall 

Strong Evidence          

Some Evidence          

More Evidence 
Required 

         

Insufficient 
Evidence 

         

Teacher   Observer  Date  

Class  Subject  

Class provision mapping in place Y N  

Contextual Information 

No. of pupils in class  Name(s) of other adults in class   

Other contextual 
information e.g. No. of SEN, 

EAL, G & T pupils 

 

Pupil Premium Pupils 

including FSM 
 

Learning objective/Area of 
Learning  

 

Feedback 

Overall strengths:  

Areas for development (3 
maximum): 
 

 
 
 

SMSC  

Environment (classroom, shared 
areas and outside. All to reflect 
and celebrate diversity)  *Please 

also see Environment audit 
prompt sheet 

 

Planning Folder  
 

Assessment Folder 
 

 
 

Summary 
 
 

 

I have received feedback and I understand my next steps.  

Signed (Teacher):                                                                  Signed (Observer): 
Date:                                                                                        Date: 
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Please highlight as observed in the lesson…  * Pupil outcomes/ 

attainment/progress/Areas 

or learning 
Whole class input Adult focused activities Independent/Self- initiated  

learning 

Plenary (where appropriate)  

Prompts/indicators Prompts/indicators Prompts/indicators Prompts/indicators Prompts/indicators 

is the teacher’s presentation 
and body language lively and 
engaging? 
- are children interested and 
attentive? 
- is learning made active and 
fun? 
- are children keen to respond? 
- does the teacher encourage 
participation of all learners? 
- is good behaviour emphasised    
throughout? 
- are props and other resources 
(inc. ICT) used to 
stimulate/reinforce learning 
- is differentiation evident – 
how? 
- is the learning focus clearly 
explained? 
- are there VAK opportunities? 
- are children’s responses 
valued? 
- are children’s responses used 
for support/develop     
learning? 
- are other adults deployed 

effectively? 

Children: 
-are clear about what needs to be 
done and understand what is 
expected of them 
-are engaged and informed by good 
teaching or in activities that are 
appropriately challenging  
-persevere, even when encountering 
difficulties 
-remain on task and work at a good 
pace achieving or exceeding outcomes 
-are well motivated and enthusiastic, 
keen to respond 
-give the teacher eye contact, listen 
attentively with animated faces and 
little  fidgeting 
-engage with learning partners to 
describe and explain thinking 
-have opportunities to ask and 
respond to questions and offer 
explanations 
-make good progress in the lesson 
 
Teachers: 
-explain objectives very clearly so all 
pupils understand what is to be done 
-continually assess pupils’ 
understanding  throughout the lesson 
by the use of  a variety of questioning 
and checking regularly on work 
-intervene promptly to address 

misconceptions and inaccuracies 

Indicators of on-going good 
teaching: 
 
- children are quickly engaged 
making purposeful choices, 
selecting own resources freely 
- children cooperate, sharing 
resources 
- children select their own 
resources 
- children sustain 
concentration and 
perseverance at self-chosen 
activities 
- children apply literacy skills 
in play contexts or self-chosen 
pursuits 
- do adults intervene 
sensitively and in a timely way 
to sustain and extend 
learning; sustained shared 
thinking? 
-  are children happy and 
confident? 

As for whole class but in 
addition: 
 
- is the learning intention 
revisited? 
- is good learning described and 
celebrated? 
- are links made to future 
and/or previous learning? 
-are there supported 
opportunities for children to 
reflect on / describe / share / 
assess in some way their 
learning? 

Children: 
-demonstrate good presentation in 
any recorded work where 
appropriate.  
 
-where appropriate, know what 
their specific next steps targets  are 
 
-work at the required level for the 
year group 
 
Attainment levels: 
 
LA: 
 
MA: 
 
MA: 
 
HA: 

 
Disadvantaged pupils: 
 
Areas of learning opportunities 
observed: 
 
Prime: 
*communication and language  
*physical development  
*personal, social and emotional 
development   
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 resulting in improved outcomes 
-use misconceptions and mistakes 
constructively to facilitate learning 
-ensure recorded learning is properly 
and accurately marked and that pupils 
have an opportunity to act on this in-
order to improve 
-plan differentiated learning activities 
for groups and individuals 
-use their own voice and a variety of 
learning resources  including ICT 
effectively to enthuse pupils and 
generate an excitement for learning 
-are well prepared with all materials 
organised and ready 
-make children aware of resources 
and visual prompts that will facilitate 
learning 
-explain why pupils are learning what 
they are and link this to real life 
situations/needs 
-make links explicit to previous and 
future learning 
-listen attentively to pupils and draws 
upon their ideas and experiences to 
enhance learning 
-ensure that any homework supports 
and enhances school learning 
-ensure that any supporting adults are 
well-briefed and supported so pupils’ 
learning and progress is maximised 
 
 
 
 
 
 
 
 
 
 

 

 As for whole class but in 
addition: 
 
- is the learning intention 
revisited? 
- is good learning described and 
celebrated? 
- are links made to future 
and/or previous learning? 
-are there supported 
opportunities for children to 
reflect on / describe / share / 
assess in some way their 
learning? 

Specific areas:  
*Literacy 
*Mathematics 
*Understanding the world 
*Expressive arts and design 



 

31 

Lesson Log  

Time  Observation notes  

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Signature of observer: Signature of teacher: 
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iv.  

West Hove Infant School 
Lesson Observation Record 

 
 
 

 

Behaviour for Learning 
 

Teaching Assessment for Learning  Progress and Learning 
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Teaching 
Overall 

Strong Evidence         

Some Evidence         

More Evidence 
Required 

        

Insufficient Evidence         

Teacher   Observer  Date  

Class  Subject  

Class provision mapping in place Y N  

Contextual Information 

No. of pupils in class  Name(s) of other adults in class   

Other contextual 
information e.g. No. of SEN, 

EAL, G & T pupils 

 

Disadvantaged Pupils 

including FSM, Adopted and 
Children in Care 

 

Learning objective  

Feedback 

Overall strengths:  
 
 
 
 

Areas for development (3 
maximum): 
 

 
 
 
 

SMSC 
 
 

 
 

Classroom Environment 
and Shared Areas (with 
reference to reflecting 
and celebrating diversity) 
*Please also see Environment 

audit prompt sheet 

 

Planning Folder 
 
 

 

Assessment Folder 
 
 

 

Summary 
 
 

 

I have received feedback and I understand my next steps.  

Signed (Teacher):                                                                  Signed (Observer): 
Date:                                                                                        Date: 
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 Strong Evidence Some Evidence More Evidence 
Required 

Insufficent Evidence Comments 
B
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Expectations Teachers are determined that pupils 
achieve well.  

They encourage pupils to try hard, 
recognise their efforts and ensure that 
pupils take pride in all aspects of their 

work.  

Teachers have consistently high 

expectations of all pupils’ attitudes to 
learning.  

Pupils are confident, self-assured learners. 

Their excellent attitudes to learning have 
a strong, positive impact on their 

progress.  

They are proud of their achievements and 
of their work. 

Teachers are quick to challenge 
stereotypes and the use of derogatory 

language in lessons and around the 
school. Resources and teaching strategies 

reflect and value the diversity of pupils’ 
experiences and provide pupils with a 
comprehensive understanding of people 

and communities beyond their immediate 
experience.  

Teachers expect and encourage all 
pupils to work with positive attitudes so 

that they can apply themselves and 
make strong progress.  

Pupils are confident and self-assured.  

They take pride in their work, their 
school and their appearance.  

Teachers promote equality of 
opportunity and diversity in teaching and 
learning. 

 

Teachers’ expectations enable 
most pupils to work hard and 

achieve satisfactorily and 
encourage them to make 
progress. 

Teachers do not have sufficiently 
high expectations of pupils. 

Teachers do not promote equality of 
opportunity or understanding of 
diversity effectively and so 

discriminate against the success of 
individuals or groups of pupils. 

 

Behaviour  Pupils’ impeccable conduct reflects the 
school’s effective strategies to promote 

high standards of behaviour.  

They manage pupils’ behaviour highly 
effectively with clear rules that are 

consistently enforced. 

Pupils are self-disciplined. Incidences of 

low-level disruption are extremely rare.  

Pupils love the challenge of learning and 
are resilient to failure.  

 

 

 

 

 

 

 

 

 

 

 

 

The classroom is an orderly 
environment.  

Pupils respond quickly to instructions 
and requests from staff, allowing lessons 
to flow smoothly and without 

interruption.  

Low-level disruption is rare. 

There are marked improvements in 
behaviour for individuals or groups with 
particular behavioural needs. 

Pupils are developing the capacity to 
learn from mistakes. 

 

 

The school’s behaviour 
management procedures 

usually applied but some 
inconsistencies exist and as a 
result low-level disruption 

occurs 

Teaching does not promote 

pupils’ resilience, confidence 
and independence.  

Pupils’ lack of engagement, persistent 
low-level and/or high-level wilful, 

disruption, contribute to reduced 
learning and/or disorderly 
classrooms. 

A significant minority of pupils show a 
lack of respect for each other or staff 

and a lack of self-discipline.  

Pupils ignore or rebut requests from 
teachers to moderate their conduct. 

This results in poor behaviour in 
lessons. 

Pupils show negative attitudes about 
the value of good manners and 
behaviour as key factors in school 

life, adult life and work. 
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 Strong Evidence Some Evidence More Evidence 

Required 
Insufficient Evidence Comments 

Expertise  
 
Pitch 
 
Pace 
 
Challenge 

Teachers demonstrate deep knowledge 
and understanding of the subjects they 

teach.  

Teachers plan lessons very effectively, 
making maximum use of lesson time and 

coordinating lesson resources well.  

Teachers provide adequate time for 

practice to embed the pupils’ knowledge, 
understanding and skills securely.  

They introduce subject content 

progressively and constantly demand 
more of pupils. 

Opportunities to embed Social, Moral, 
Spiritual and Cultural (including British 
Values) are maximised to the full. 

Teachers use their secure subject 
knowledge to plan learning that sustains 

pupils’ interest and challenges their 
thinking.  

Teachers use effective planning to 

ensure time in lessons is used 
productively.  

Pupils focus well on their learning 
because teachers reinforce expectations 
for conduct and set clear tasks that 

challenge pupils.  

Teachers give sufficient time for pupils 

to review what they are learning and to 
develop further. 

In lessons, teachers develop, consolidate 

and deepen pupils’ knowledge, 
understanding and skills.  

Opportunities to embed Social, Moral, 
Spiritual and Cultural (including British 

Values) are systematically planned for. 

Tasks set are appropriate for 
most learners, but do not fully 

challenge all. 
 
SMSC is not sufficiently planned 

for, with key opportunities 
missed 

Teaching is poorly planned.  

Weak assessment practice means 

that teaching fails to meet pupils’ 
needs. 

 

 

Core skills 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teachers embed reading, writing and 
communication and, where appropriate, 

mathematics exceptionally well across the 
curriculum, equipping all pupils with the 

necessary skills to make progress.  

For younger children in particular, phonics 

teaching is highly effective in enabling 
them to tackle unfamiliar words. 

Opportunities for pupils to read widely 

and often across subjects are 
systematically embedded into lessons and 

any impromptu opportunities maximised. 

Teachers develop pupils’ reading, writing 
and communication, and where 

appropriate mathematics, well across the 
curriculum.  

For younger children in particular, the 
teaching of phonics is effective in 

enabling them to tackle unfamiliar 
words. 

Pupils are given time to apply their 

knowledge and understanding in new 
ways that stretches their thinking in a 

wide range of subjects, and to practise 
key skills. 

Opportunities for pupils to read widely 

and often are regularly planned for. 

 

 

 

 

 

 

 

 

The planning for and teaching 

of core skills across the 
curriculum is not yet good. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pupils cannot communicate, read, 
write or apply mathematics as well as 

they should, so they do not make 
sufficient progress in their 

knowledge, understanding and skills 
because they are unable to access 

the curriculum. 
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 Strong Evidence Some Evidence More Evidence 
Required 

Insufficient Evidence Comments 
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Dynamic 
Intervention 

Teachers identify and support any pupil 
who is falling behind, and enable almost 

all to catch up. 

They use questioning highly effectively 
and demonstrate understanding of the 

ways pupils think about subject content.  

Teachers identify pupils’ common 

misconceptions and act to ensure they are 
corrected. 

Teachers check pupils’ understanding 

systematically and effectively in lessons, 
offering clearly directed and timely 

support. 

Flexible groupings are used to ensure all 
children succeed. 

Teachers identify and support effectively 
those pupils who start to fall behind and 

intervene quickly to help them to 
improve their learning. 
 

They use questioning skilfully to probe 
pupils’ responses and they reshape tasks 
and explanations so that pupils better 

understand new concepts.  

Teachers tackle misconceptions and 

build on pupils’ strengths. 

 

 

 

Use of Dynamic Interventions in 
lessons are not yet good. 

Pupils or particular groups are 
making inadequate progress because 

teaching does not develop their 
knowledge, understanding and skills 
sufficiently. 

 

 

Marking and 
feedback 

Teachers provide pupils with incisive 
feedback, in line with the school’s 

assessment policy, about what pupils can 
do to improve their knowledge, 

understanding and skills.  

The pupils use this feedback effectively. 

 

 

 

Teachers give pupils feedback in line 
with the school’s assessment policy.  

Pupils use this feedback well and they 
know what they need to do to improve.  

 

Marking and feedback are not 
yet good. 

Marking and oral feedback does not 
inform the pupils of their progress or 

how to improve. 

 

 

Progress 

and Learning 

Pupils are typically able to articulate their 
knowledge and understanding clearly in 

an age-appropriate way. They can hold 
thoughtful conversations about them with 
each other and adults.  

Pupils make rapid and sustained progress 
in the lesson, and learn exceptionally well.  

The quality of work shows all groups of 
pupils learn exceptionally well. 

 

Pupils are typically able to articulate 
their knowledge and understanding 

clearly in an age-appropriate way. 

 

Progress is consistently strong and 

evidence in pupils’ work indicates that 
they achieve well. 

 

 

 

 

 

 

 

 

Outcomes are not yet good. 

 
Pupils are not able to articulate their 
knowledge and understanding in the 

lesson. 

 

There is insufficient evidence of 

progress in pupils’ work. 
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Lesson log: 
 

Time: 
 

Observation notes (please use above prompts):  
 

Comment: 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Signature of observer: Signature of teacher: 
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v.  
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Learning Model Guidance for TAs 

Name of TA:……………………………………………………………………… 

The learning characteristics which we would like to develop across all lessons are: 

1. Perseverance - Keep on going 

2. Independence – Learning by myself 

3. Imagination – Creative & funky ideas 

4. Co-operation – Learning with others, team work 

5. Curiosity – Keen to find things out, asking questions 

 
Before the lesson TAs to: Tick √ 
Help to set up the classroom ensuring that you are well prepared with all materials 
organised and ready to use 

 

Understand what the learning intentions and success criteria are for the lesson. Be 
thoroughly prepared about what you are expected to do and how you are expected to do 
it 

 

 

Make sure you know the individual learning needs for the children that you will be 
working with; i.e. pupils with IEPs, speech & language programmes 

 

Make sure you know whether the teacher and/or yourself will touch base with the 
disadvantaged children during the lesson to ensure that they know what they are doing 
and are on task 

 

 
At the start of a unit of work/lesson the Teacher will share the topic overview and 
key words  
 

When supporting this: Tick √ 
Listen to what the children say  
Differentiate questions if needed to support children’s participation  
Scan around to make sure that all the children feel included and engaged. Intervene if 
necessary 

 

Make sure learning partners are listening/talking to each other  
Give instant feedback   
Assess to extend or re-scaffold   
Deepen ideas with questioning  
Intervene promptly to address misconceptions and inaccuracies  
Use misconceptions and mistakes constructively to facilitate learning  
Provide supportive resources  
Share examples  
Mirror the teacher for key learning (try not to just repeat everything)  
Help the understanding of key children EAL, SEND, disadvantaged pupils where you can   
Link to real life situations  
Encourage the children to work at a good pace with no learning time wasted  
Deal discreetly with low level disruption  
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‘What do I know already?’  
 
During this part of the lesson, the children will be encouraged to think about previous learning and 
to illustrate their understanding of it.  
 

When supporting this:  Tick √ 

Prompt children about previous learning – linking  

Listen to what the children say  

Differentiate questions if needed to support children’s participation  

Scan around to make sure that all the children feel included and engaged. Intervene if 
necessary 

 

Make sure learning partners are listening/talking to each other  

Give instant feedback   

Assessing to extend or re-scaffold   

Deepen ideas with questioning  

Intervene promptly to address misconceptions and inaccuracies  

Use misconceptions and mistakes constructively to facilitate learning  

Provide supportive resources  

Share examples  

Mirror the teacher for key learning (try not to just repeat everything)  

Help the understanding of key children EAL, SEND, disadvantaged pupils where you can   

Link to real life situations  

Encourage the children to work at a good pace with no learning time wasted  

Make constant observations   

Capture assessment opportunities  

Use whatever the agreed assessment format is; e.g. post it notes, marking in children’s 
books, filling out an assessment sheet  

 

Praise characteristics of learning where you can  

Deal discreetly with low level disruption  

 

 
Brain break: 
 

 TA –model actions, join in or lead the brain break 

 

 
‘How am I learning?’ 
‘How will I succeed?’ 
 
During this part of the lesson, the teacher will explain the learning intentions (LI), success criteria 
(SC) and key vocabulary (KV) and the differentiated activities to ensure that all children can 
participate in the lesson. When discussing SC, children may be asked for their ideas.  When 
supporting this process, follow the guidance above. 
 

Brain break:  
 

 TA –model actions, join in or lead the brain break 
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‘What am I learning & thinking?’ 
 
During this part of the lesson, the teacher will be collecting together all the ideas and using the 
best ones to make the learning better for all children.  
 

When supporting this process: Tick √ 

Use the KV identified on the flipcharts   

Keep referring children back to the LI and SC   

Make links between their work and their individual literacy and numeracy targets where 
you can 

 

Balance – marking & feedback and support & supervision  

Assess to extend or re-scaffold where necessary to ensure the children succeed  

Intervening promptly to address misconceptions and inaccuracies  

Use misconceptions and mistakes constructively to facilitate learning  

Differentiate questions to engage all learners  

Deepen ideas with questioning  

Use whatever the agreed assessment format is; e.g. post it notes, marking in children’s 
books, filling out an assessment sheet  

 

Share examples  

Provide supportive resources  

Reiterate language used by teacher   

Keep children on task and focussed  

Encourage the children to work at a good pace with no learning time wasted  

Encourage careful presentation and use the school script when you model handwriting   

Praise characteristics of learning where you can  

Deal discreetly with low level disruption  

 

Brain break:  
 

 TA –model actions, join in or lead the brain break 

 
‘How am I showing my learning and thinking?’ 
 
During this part of the lesson the children will work individually, with a partner or within a larger 
group.  

When supporting this process: Tick √ 

Reinforce LI very clearly so all pupils understand what is to be done   

Use the KV identified on the flipcharts   

Keep referring children back to the LI and SC   

Make links between their work and their individual literacy and numeracy targets where 
you can 

 

Assessing to extend or re-scaffold to ensure the children succeed  

Make links where you can to specific learning programmes; e.g. speech & language, 
phonics, if appropriate to the subject being taught 

 

Intervening promptly to address misconceptions and inaccuracies  

Use misconceptions and mistakes constructively to facilitate learning  

Differentiate questions to engage all learners  

Deepen ideas with questioning  

Use whatever the agreed assessment format is; e.g. post it notes, marking in children’s  
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books, filling out an assessment sheet  

Share examples  

Provide supportive resources  

Reiterate language used by teacher   

Keep children on task and focussed  

Encourage the children to work at a good pace with no learning time wasted  

Encourage careful presentation and use the school script when you model handwriting   

Praise characteristics of learning where you can  

Encourage the children to self and peer assess  

Reinforce positive behaviours/learning from all children within the class  

Prepare children for plenary on the carpet  

Deal discreetly with low level disruption wherever needed  

 

Brain break:  
 

 TA –model actions, join in or lead the brain break 

 

Tidy-up time: 
 
 Support the children to reset the learning environment 

 
‘What have I learnt?’ 
 
During this part of the lesson the children will need to demonstrate what they have learnt.  
 

When supporting this process: Tick √ 

Split plenary groups with teacher on the carpet. Share examples   

Keep referring children back to the LI and SC. Have they achieved?  

Make links between work and individual literacy and numeracy targets. Have they 
achieved? 

 

Encourage the children to self and peer assess. Make sure that they explain their thinking  

Use the KV identified on the flipcharts   

Address misconceptions  

Use visualizer to show children’s work to all pupils  

What’s next? Link to future learning  

Praise characteristics of learning  

Deal discreetly with low level disruption  

 

Brain break:  
 TA –model actions, join in or lead the brain break 

 

After the lesson, TA to: Tick √ 

Feedback to teacher (agreed format needed)  

Help to put any outstanding resources away  

Carry out any admin type jobs; e.g. sticking in  
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Purpose of Brain Break: 
 

1. Gives the brain a break 

2. Switch attention 

3. Motivational 

4. Educational break 

5. Fun 

 
 
Additional guidance: 

 When supporting children on the carpet, this is best achieved by sitting down with the 

children on the carpet 

 Throughout the lesson, encourage the children to be independent and try and solve 

problems for themselves in the first instance (not do their learning for them!) 

 Demonstrate an interesting, exciting and ‘child friendly’ style of delivery e.g. using your 

voice and body language to capture and sustain interest, use puppets or other ‘fun’, 

motivating props 

 Enthuse yourself about the learning so that children are excited about their learning and 

are intrinsically proud of their own successes and progress 

 Use your own initiative whenever there is a ‘spare moment’ and you’re not directly 

engaged with children 
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vi.  
 

Pupil Interviews 
 

Subject: __________________________ 
 
 
Date: ___________  No. of children ____________ Year Group: ____________ 
 
 
1. Do you like ___________________? 
 
 
2. Are your lessons interesting? 
 
 
3. Are __________________ lessons: About the right amount of time? 

 
Too long? 
 
Too short? 

 
 
4. Is the work:    Just right? 
 
      Too hard? 
 
      Too easy? 
 
      Is the same for everyone? 
 
 
5. Does your teacher and teaching assistant help you? 
 

Just about right? 
 
Too much? 
 
Not enough? 

 
 
6. Are there any children in your class who are very, very good at _______________? 

 
What kind of work to they do? 

 
 
7. Are there any children in your class who find _____________ very, very hard? 
 

What kind of work do they do? 
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8. What is the hardest work that you do? 
 
 
 
 
 
9. Is there anything that you have done in _______________ that you don’t understand? 
 

What do you do about that? 
 
 
10. Do teachers listen to your ideas? 
 
 
 
11. Are you trusted to do things on your own? 
 
 
 
12. Do teachers show you how to make your work better? 
 
 
 
13. How do you know what you are supposed to be learning? 
 
 
 
14. How do you know if you have learned it? 
 
 
15. How could we make _________________ better? 
 
16. Do other children behave well? 
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vii.  

West Hove Infant School and Governing Body Survey 
 

QUESTIONNAIRE FOR PARENTS AND OTHERS WHO HAVE DIRECT AND REGULAR 
CONTACT WITH THE SCHOOL.  IF A QUESTION IS NOT RELEVANT TO YOU, 
PLEASE LEAVE BLANK.  THANK YOU. 
 

The purpose of this questionnaire is to provide the Headteacher and the Governing Body with views about the 
standards, attitudes and relationships in the school from different viewpoints.  The information provided is 
anonymous and confidential.  Please return the questionnaire to help us improve the school.  Please take time 
to complete this, even if you have no issues you would like to raise.   
 
I am:            Parent (Site and Year group of child)          CR    SR    YR   Y1    Y2  (please circle) 

  Member of Staff          □      Governor                 □   

  Someone else who has regular contact with the school              □ 
 

How many children do you have in the school? 
 
 

These are the questions OFSTED ask: Strongly 
agree 

Agree Disagree Strongly 
disagree 

Please add comments if a 
negative response is given 

1.  My child is happy at school.      

2.  My child feels safe at this school.      

3.  My child is making good progress at this 
school. 

     

4.  My child is well looked after at this school.      

5.  My child is taught well at this school.      

6.  My child receives appropriate homework for 
this age. 

     

7.  This school makes sure its pupils are well 
behaved. 

     

8.  This school deals effectively with bullying.      

9.  This school is well led and managed.      

10.  This school responds well to any concerns I 
raise. 

     

11.  I receive valuable information about my 
child’s progress. 

     

12.  Would you recommend this school to other 
parents? 

Yes No Please add comments if a negative response is 
given 

    
 

Additional Information requested by school to help us improve: 
 Strongly 

agree 
Agree Disagree Strongly 

disagree 
Please add comments if a 
negative response is given 

13.  The school has high expectations of staff 
and pupils. 

     

14.  Pupils and teachers respect one another 
which helps to create a good working 
atmosphere. 

     

15.  Children’s views are heard and seriously 
considered e.g. school’s council. 

     

16.  Visitors are made to feel welcome in the 
school. 

     

17.  The school is well thought of in the local 
community. 

     

18.  There is a broad and varied curriculum 
catering for a wide range of needs. 

     

19.  Pupils get help and support to do their best 
when they need it. 
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20.  The school actively encourages the 
involvement of governors, parents and other 
people in its work. 

     

21.  Staff are committed to the work of the 
school and want all pupils to achieve high 
standards. 

     

22.  The buildings and grounds provide a 
pleasant environment for the children. 

     

23.  I am satisfied with the values and attitudes 
the school teaches. 

     

24.  My child has attended and enjoyed an after 
school club. 

     

These are the questions OFSTED ask: Strongly 
agree 

Agree Disagree Strongly 
disagree 

Please add comments if a 
negative response is given 

1. My child is happy at school.      

2. My child feels safe at this school.      

3. My child is making good progress at this 
school. 

     

4. My child is well looked after at this school.      

5. My child is taught well at this school.      

6. My child receives appropriate homework for 
this age. 

     

7. This school makes sure its pupils are well 
behaved. 

     

8. This school deals effectively with bullying.      

9. This school is well led and managed.      

10. This school responds well to any concerns I 
raise. 

     

11. I receive valuable information about my 
child’s progress. 

     

12. Would you recommend this school to other 
parents? 

     

Additional Information requested by school to help us improve: 
13. The school has high expectations of staff 

and pupils. 

     

14. Pupils and teachers respect one another 
which helps to create a good working 
atmosphere. 

     

15. Children’s views are heard and seriously 
considered e.g. school’s council. 

     

16. Visitors are made to feel welcome in the 
school. 

     

17. The school is well thought of in the local 
community. 

     

18. There is a broad and varied curriculum 
catering for a wide range of needs. 

     

19. Pupils get help and support to do their best 
when they need it. 

     

20. The school actively encourages the 
involvement of governors, parents and other 
people in its work. 

     

21. Staff are committed to the work of the 
school and want all pupils to achieve high 
standards. 

     

22. The buildings and grounds provide a 
pleasant environment for the children. 

     

23. I am satisfied with the values and attitudes 
the school teaches. 

     

24. My child has attended and enjoyed an after 
school club. 
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How can we make the school better? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

We hope that your child is enjoying their learning this year and that you are pleased 
with the education he/she is receiving.  However, we are always keen to improve and 
would greatly value your comments as to how we might achieve this.  Many thanks 
for taking the time to complete this questionnaire.   

 

 
NB: This questionnaire has been completed online since 2015 
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Children’s Questionnaire 
 

We would like you to help us make the school an even better place for you to come 
and learn.  Please fill in this questionnaire so that we can see what your views are. 
 

If you answer no, please explain in the box below. 

I am in:  Reception □ Year One □ Year Two         □ 
 

 
 
 
 

YES 
 

NO 
 

 
Do you enjoy being at school? 

 

  

 
Do you feel safe at school, e.g. you know what to do if 
someone is unkind to you? 
 

  

 
Do you have someone to talk to if you are worried? 
 

  

 
Is the work just right – not too hard or too easy? 
 

  

 
Do teachers listen to your ideas? 
 

  

 
Are you trusted to do things on your own? 
 

  

 
Do teachers show you how to make your work better? 
 

  

 
Does homework help me to understand and improve 
my work in school? 

  

 
Do you know what you are supposed to be learning in 
your lessons? 
 

  

 
Do you enjoy morning and lunchtime play?  
 

  

 
My class mates behave well and I can get my work 
done. 

  

 
I am encouraged to do things for myself and take on 
responsibility. 

  

 
Do we help you to be healthy/active at school, e.g. are  
there physical games you can join in at lunchtime, 
leaflets about after school clubs? 

  

 
Do we help you to eat and drink well, e.g. by checking 
what you have eaten for lunch, having water bottles in 
the classroom? 

  

 
The school helps me to be ready for my next 
school.(Year 2 children only) 
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The teachers respect me and my background. 
 

  

 
The school helps me to understand and respect 
people from other backgrounds. 
 

  

 

How can we make the school better? 
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xiv.                                                                               Teacher on a Page 

Teacher Name  Academic Year 2016-2017 

What When Strengths Next Step/Steps 
Met/not 

met 

1. Achievement 
(including Phonics) 

    

2. Teaching 
    

3. Planning 

    

4. Work Scrutiny 

    

5. Quality of 
Learning 

Environment 
(including outside) 

    

6. Pupil Voice 

    

 

End of year evaluation Next steps Overall grade 

  Outstanding  

Good  

Requires 
Improvement  

 

Inadequate  
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xv.                                                                        Year Group on a Page 

Year group  Academic Year 2016-2017 
 

What When Strengths Next Step/Steps 
Met/not 

met 

1. Achievement 
(including Phonics) 

    

2. Teaching 

    

3. Planning 

    

4. Work Scrutiny 

    

5. Quality of 
Learning 

Environment 
(including outside) 

    

6. Pupil Voice 

    

 

End of year evaluation Next steps 
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xvi.  

Through the ‘Eyes of a Child’ Observation – Date/ Year group 

Example: We looked in all x classrooms and shared areas and spoke to the children we had selected, with a focus on EAL, DA, SEND and other children. We 

looked at the children interacting and learning in their environments, working with teaching assistants and in their intervention groups.  We also talked to the 

children we were focussing on and they shared their literacy and numeracy work books with us. We talked through the findings and asked questions which the 

team reflected upon. The year group have identified how they will put these ways forward into action (see self-reflection section). **** will monitor this with 

the team and the Y* leader.  

OVERALL STRENGTHS: 
  
  
  

NEXT STEPS FORWARD FROM OBSERVATIONS : 
  
  
  

TEACHERS REFLECTION/SELF EVALAUTION:  
 

 Interventions:  
 

 Action Plan: 
 

 Teaching Assistants: 
 

 SEN: 
 

 Targets: 
 

 Next Steps/Feedback: 
 

 Sharing Resources: 
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xvii.  

 

AUDIT OF THE CLASSROOM AND/OR SHARED AREA LEARNING ENVIRONMENT 2016-17 

Class: Date: Year Group: 

Principles What will this look like? Examples seen/comments 

 

Children learn 

best when they 

feel secure and 

valued 

 

 

*Whole class visual timetable. Individual visual timetable/reward chart and resources for 

specific children. (Ideally these need to be in place from the beginning of the year.) 

* Photographs of the children e.g. on individual targets, on displays etc. Ensure that 

photographs represent the diversity of the class (gender, disability, ethnicity, same sex 

families etc.)** 

* ‘Behaviour Chart’ linked to learning characteristics and behaviours on display and in 

constant use.  

*Opportunities for children to express their emotions/worries through use of a worry box, 

puppets, emotion cards or similar. 

* PSHE display. 

*‘Wonderful World of Me’ display. 

 

 

Children pay more 

attention when 

they believe 

learning is 

relevant to them. 

 

*At least one topic working wall which includes learning links to real life contexts where 

possible and meaningful. 

*Displays which are topical and cover a breadth of areas across the curriculum.  

*Individual Literacy/Numeracy targets prominently displayed and accessible for the 

children. 
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Children learn 

best if they have 

instant access to 

tools that support 

them with their 

independent 

learning.  

 

* Current learning/unit of work on display e.g. ‘We are leaning to write instructions’. 

‘This is what instructions look like’, (use children’s work to illustrate). 

Literacy 

*High frequency words, graphemes easily accessible by the children. 

*Current learning/unit of work on display e.g. ‘We are leaning to write instructions’. 

‘This is what instructions look like’, (use children’s work to illustrate) 

Numeracy 

*YR. - Number lines to 10 and 20 displayed 

*Y1- easy access to Number lines to 20 and 100   

*Y2- easy access to Number lines to 100  

*All classrooms to have a 100 square displayed. 

*Natural resources for counting, etc. e.g. pebbles, shells, cones. 

 

 

Children are more 

likely to succeed 

if they understand 

what constitutes 

good learning and 

how they can 

apply this.   

 

*Learning to learn wall which makes reference to behaviours for learning and learning 

styles. Animal poster and/ or toys/puppets on display for constant use.  

*Curriculum displays include statements and questions to highlight key learning. 

*Examples of children’s work evident celebrating effort and excellence.   

*Captions for displays will generally use a range of easy to read fonts so that children are 

exposed to this but all drawers, coat pegs and signage should use our cursive script. As 

new labels and signs are created this font should now be used. 

*All staff should be using a cursive script when responding to children’s work and 

modelling writing.  
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Children are more 

likely to their 

critical and 

creative thinking 

skills when the 

environment 

facilitates and 

celebrates this. 

(OFSTED area for 

development) 

 

*Curriculum displays and signage which include higher order questions and phrases 

which encourage children’s critical and creative thinking and provide challenge and 

prompt discussion. . 

*Interactive challenge area/table- (at least one)  

*Interactive displays on walls and tables, where possible, to reflect/support/extend 

current learning. 

 

 

 

 

 

Children are more 

likely to succeed 

if their 

environment 

reflects and 

celebrates the    

diversity of our 

school (i.e. 

cultural,  gender, 

disability, social 

groupings) 

 

*Communal displays which are multi-cultural. Be specific about the country or 

region to which the display refers e.g. name the Asian country rather than just saying 

Asia.** 

*Classroom displays which include multi-cultural links e.g. textiles, maps, 

photographs, artefacts, books (this will also now be part of our lesson observations)  

* Photographs, books, resources, artefacts, toys which reflect diversity.  

*Dual language labels 

*Current work in French 

*Ethnic baskets, bowls used as containers for display where possible 

*Role play areas which reflect our multi-cultural society e.g. clothes, food, cooking 

utensils, dolls  

*Globe and/or world map on display 
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Children are more 

likely to develop a 

love of reading if 

they see books 

being valued and 

regularly used. 

 

*Well presented, tidy and inviting book corner. Rugs, cushions, soft toys and 

puppets might be evident if age appropriate and space allows.  

*Evidence that books are looked after carefully and respectfully with signs encouraging 

this.  

*Other signs, captions etc. to encourage reading and questions to stimulate discussion 

around stories and non-fiction texts. 

*Books separated into fiction (story) and non-fiction/information. 

*Books reflect the diversity of our school (see above).   

 

** these recommendations came from the Diversity Learning Walk Spring 2015 and Governors Visit Summer 2106 

Other Notes/Reminders: 

 Please remember that your classroom and shared areas reflect on you….  

 Shared areas: these are extensions of your classroom and areas for learning (1:1, group and/or independent). They are not dumping 

grounds/ large cupboards for storage. If you are fortunate to have one of these areas please ensure that it is as inviting, organised and tidy 

as your classroom. Resources should be orderly and well labelled and the area should include fresh and stimulating displays. Surfaces 

should generally include interactive displays and challenges for the children and will also stop them from becoming dumping grounds.  Do 

use your year group budget to buy additional storage if required.  

 Resources should be well organised, in good condition, etc.  No clutter!! 

 Labels: Please use ‘Communication in Print’ where appropriate.  

 Role play: This area should be highly inviting and include a purpose for reading/writing/counting where appropriate. Children should be able 

to articulate what they are learning/practising in this area. 

 Topic walls: these need to be as well- presented as the other displays. Across the year, all curriculum areas should be displayed at some 

point. Try to group curriculum areas together, i.e. phonics near to the key words and writing area. 

 Classrooms need to be well ventilated. Keep a window open a little bit even in the winter. Keep windowsills neat and tidy. 
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 Keep the teacher’s table/area neat and tidy. Nothing under teacher’s desks please. 

 There should be NO RESOURCES underneath the children’s tables for H&S reasons. 

 No empty cups. Remember no drinks out of the staff room during teaching time please. 

 Please do not have a birthday display but a birthday book instead 

 ‘Readiness for Day One’ 

 
It is very important that your classrooms and shared areas are ready from the first day when the children start. It gives completely the wrong 
and unintended message to children, parents and other staff if walls are unbacked, resources unlabelled/untidy and when the environment 
feels generally unprepared.  

 

Always think ‘What I would I want for my own child/grandchild/niece/nephew etc. on their first day of the new term?’‘ 

 

We appreciate and recognise that staff will need to come in over the holidays to get their class rooms/shared areas ready and additional help is 

generally given to staff who are moving rooms/sites or leaving altogether. The dates available for this are the first and last week of the summer 

holiday. Cleaners are in during the rest of the holiday completing a deep clean and the school is not open to teachers at this time. 

  

Please always leave your classroom as you would wish to find it and remember the impact on others when this is not done. 

  

Below are the minimum expectations for July: 

 Leave all resources and equipment in the classroom/shared area including any resources you may have made for the class / year group 
 Take all items which belong to you personally 
 Clear boards – make sure to remove ALL staples and prepare the boards for re-backing 
 Please remove all blu- tack from the walls 
 Take names off drawers and pegs leaving them in good condition for new labels 
 Please do not leave piles of clutter and unwanted resources for the new teacher to clear/dispose of. Please do this yourself before you leave 

   
 Please do not leave any children’s books for the next teacher to pass on 
 Please do not leave any confidential information in the classroom but ensure that everything is properly filed/passed on before the end of 

term  
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And September:  

 All boards must be backed and edged 
 Some more 'permanent' displays/learning walls will be started and/or complete e.g. Literacy, Numeracy, Learning Powers 
 Behaviour chart will be on display ready to use from the first day 
 All resources/drawers/areas should be labelled (especially children's drawers and coat pegs) in readiness for the first day 

The classroom should look as inviting as possible.... 
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xviii.  
SCRUTINY OF WORK   

(Termly comparison of high/average/low attainers from each class in Yr Group)       
Year Group:                              Date:  

Subject Strengths Areas for Development Action Required 

Phonics 
Is there evidence of 
children’s phonics learning in 
their writing? Which phase? 
Is differentiation evident? 

   

GPS 
Is there evidence of 
children’s GPS learning in 
their writing? Does this 
reflect the year group 
planning 

   

Learning objectives 
Are learning objectives clear 
and differentiated?  

   

Self-assessment 
Are children self-assessing 
their work to indicate their 
confidence? 

   

Marking and feedback 
Is marking and feedback 
linked to the learning 
objective? Is there evidence 
of children acting on their 
marking and feedback? 

   

Progress over time 
Is there evidence of progress 
in the books? 

   

Handwriting 
Is it consistent with the 
school policy i.e. cursive 
script? Is the work generally 
well presented? 
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Differentiation 
Is there evidence of 
differentiation in the books? 
Are children being 
scaffolded/challenged where 
appropriate? Are less 
confident children given 
accessible writing 
opportunities? 

   

Other 
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xix.  

Y2 
2015/16 2016/17 2017/18 2018/19 

All DA Other All DA Other All DA Other All DA Other 

Autumn 

Reading 

% expected             

% exceeding             

% below             

Writing 

% expected             

% exceeding             

% below             

Maths 

% expected             

% exceeding             

% below             

Spring 

Reading 

% expected             

% exceeding             

% below             

Writing 

% expected             

% exceeding             

% below             

Maths 

% expected             

% exceeding             

% below             

Summer 

Reading 

% expected             

% exceeding             

% below             

Writing 

% expected             

% exceeding             

% below             

Maths 

% expected             

% exceeding             

% below             
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xx. 
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