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Vision Phrase 

 

‘Aim high and smile’ 

 

 

 

 

 

We are committed to safeguarding and ensuring the health, 

safety and well-being of all pupils in accordance with 

safeguarding procedures and guidance for staff outlined in 

the school’s Health and Safety, Child Protection, Security 
and Safeguarding policies. 
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Teaching for Mastery Principles 

 Teaching is underpinned by a belief in the importance of mathematics and that the vast majority of 

children can succeed in learning mathematics in line with national expectations. 

 The whole class is taught mathematics together, with no differentiation by acceleration to new content. 

The learning needs of individual pupils are addressed through careful scaffolding, skilful questioning and 

appropriate rapid intervention, in order to provide the necessary support and challenge.  

 Factual knowledge (e.g. number bonds and times tables), procedural knowledge (e.g. formal written 

methods) and conceptual knowledge (e.g. of place value) are taught in a fully integrated way and are all 

seen as important elements in the learning of mathematics.  

 The reasoning behind mathematical processes is emphasised. Teacher/pupil interaction explores in detail 

how answers were obtained, why the method/strategy worked and what might be the most efficient 

method/strategy. 

 Teachers aim to use precise mathematical language, in full sentences so that mathematical ideas are 

conveyed with clarity and precision. Pupils are required to do the same (e.g. when talking about fractions, 

part and its relationship to the whole are incorporated into responses: “The shaded part of the circle is 

one quarter of the whole circle”).  

 Conceptual variation and procedural variation are used throughout teaching, to present the mathematics 

in ways that promote deep, sustainable learning.  

 Carefully devised exercises employing variation are used. These provide intelligent practice that develops 

and embeds fluency and conceptual knowledge.  

 Sufficient time is spent on key concepts (e.g. multiplication and division) to ensure learning is well 

developed and deeply embedded before moving on.  

Aims at West Hove Infant School  

At West Hove Infant School we aim for children to: 

 To promote a positive attitude to Mathematics. 

 To ensure that each child develops their full potential. 

 To develop knowledge and understanding of number, geometry, fractions, statistics and measurement. 

 To develop a wide range of mental strategies.  

 To develop an ability to think clearly and logically with confidence and flexibility. 

 To help the children develop their independence with mathematical tasks. 

 To help the children develop their creative and critical thinking skills to solve problems. 

 To develop enthusiasm and persistence for sustained investigative work over a period of time. 
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 To develop an awareness of the uses of Mathematics in the world beyond the classroom and to support 

their future economic well-being. 

 To be collaborative learners, who are able to offer constructive feedback and criticism to their peers. 

 

Approach  
 

We believe that all of our children deserve the opportunity to explore and succeed in maths in a safe, secure 

environment where they are not afraid to experiment and make mistakes. 

 We believe that mathematics is for everyone and so staff should always model a passion for maths to 

inspire and enthuse the children to develop a love of the subject. 

 Our creative, cross-curricular approach to maths engages children and promotes learning links. 

 Our Learning Model builds on previous learning and encourages self-belief, curiosity, excitement and 

motivation, with a focus on building connections and making learning worthwhile and relevant. 

 Children are encouraged to reflect on their own learning styles using the school’s learning characters. 

 Displays throughout the school are updated and maintained to celebrate the rich variety of learning 

taking place across the school. 

 Children in Year 2 are taught and given opportunities to self- and peer-assess, enabling them to become 

more reflective and supportive learners.  

 Children collaborate with their Challenge Partners or in larger groups. This gives the children the 

opportunity to become the teacher and explain their answers in full.  

 
 
Curriculum Design  
 
The children in the Foundation Stage and Key Stage 1 are supported to develop and improve their mathematical 
skills. We follow the EYFS Statutory Framework and the Key Stage 1 National Curriculum to ensure that children 
have the necessary mathematical understanding that will underpin future learning. 

 Programmes of study and lesson content are carefully sequenced, in order to develop a coherent and 

comprehensive conceptual pathway through the mathematics.  

 Learning is broken down into small, connected steps, building from what pupils already know.  

 Difficult points and potential misconceptions are identified in advance and strategies to address them 

planned.  

 Key questions are planned, to challenge thinking and develop learning for all pupils. 
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 Children are required to prove their answers and explain their reasoning to our school character called 

‘Professor Prove It’.  

 Pictures of scuba divers and submarines are used to highlight to the children that this particular question 

is going to require deeper thinking.  

 Contexts and representations are carefully chosen to develop reasoning skills and to help pupils link 

concrete ideas to abstract mathematical concepts.  

 The use of high quality materials and tasks to support learning and provide access to the mathematics, is 

integrated into lessons. These may include visual images and concrete resources. 

 

 

Features of teaching  
 

 Lessons are focused towards the teaching of a key skill.  

 Key new learning points are identified on the IWB and on the children’s worksheets and stickers.  

 There is interchange between concrete/contextual ideas, pictorial representations and their 

abstract/symbolic representation.  

 Mathematical generalisations are emphasised as they emerge from underlying mathematics, which is 

explored within contexts that make sense to pupils.  

 Making comparisons is an important feature of developing deep knowledge. Questions such as, “What’s 

the same, what’s different?” are often used to draw attention to essential features of concepts.  

 Opportunities for Challenge Partners to share their ideas are provided. This helps the children to verbalise 

and embed mathematical ideas. 

 In KS1 teacher-led discussion is interspersed with short tasks involving pupil to pupil discussion and 

completion of short activities (on whiteboards or during the Let’s Get Active: Challenge Partner activities).  

 Formative assessment is carried out throughout the lesson; the teacher regularly checks pupils’ 

knowledge and understanding and adjusts the lesson accordingly.  

 Gaps in pupils’ knowledge and understanding are identified early by in-class questioning. They are 

addressed through individual or small group intervention. The interventions may take place in class or at a 

later time, which may be separate from the main mathematics lesson, to ensure pupils are ready for the 

next lesson.  

 Teachers discuss their mathematics teaching regularly with colleagues during year group meetings, 

sharing teaching ideas and classroom experiences in detail and working together to improve their 

practice. 
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Lesson Model 

See appendix 1 for the West Hove Infants ‘Teaching for Mastery Lesson Model’. 

 

 Assessment 

Clear expectations, targets and regular observation and assessment of progress towards targets are in line with our 

school Assessment Policy and Marking and Feedback Policy. For Maths, this entails:  

 Ongoing assessment against Development matters (EYFS) and the National Curriculum (KS1) 

 Ongoing, rigorous formative assessment, including feedback at the point of learning.  

Formative assessment: 

Teachers are continually making assessments of children’s progress and using these assessments to influence 

future teaching and learning. These assessments, both formal and informal, are made by working with the children 

on a daily basis; by systematic observations while the children are working on a particular task and by planning 

specific assessment tasks. 

 

Summative assessment: 

Reception 

 Practitioners use weekly group teaching records, observations in the environment and examples of pupil’s 

learning to update their attainment every half term.  

 This feeds into their ongoing differentiation for all aspects of their Maths guided learning.  

 At the end of each year, the children are assessed against the ELG for Mathematics, with provision for 

those exceeding the statements. 

 

KS1 

 Children in KS1 follow the national curriculum objectives and input levels on Target Tracker for each child 

which is given to the next teacher. 

 A target is set for each pupil at the end of the Reception year and reviewed at the end of Year 1.  

 Year end results in Year 1 inform targets for Year 2.  

 Some children who are working below will be assessed using pre key stage level descriptors.  
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Year 1 End of Year assessment: 

 Pupils in Years 1 complete an ‘independent’ mathematical activity at the end of the Spring and Summer 

term.  

 This activity should reflect aspects of the modules previously taught.  

 Some children are supported by a teacher to discuss questions but should complete some tasks 

independently.  

 Children are able to select equipment or apparatus appropriate to the task.  

 

Year 2 End of Year assessment: 

Pupils  

 At the end of Key Stage 1, National curriculum results are based on teacher assessment and SATs tests.  

 These test results are analysed and used to inform target setting, staff training and necessary changes to 

planning for the following school year. 

 

Target Setting 

 

Target stickers are used in Reception and KS1 and are updated throughout the year.  

Reception and KS1 

 Each half term (Reception) or each new unit (KS1), stickers with three incremental targets are stuck in 

pupils Learning Diary. 

 The stickers inform parents and carers of how they can support their child at home in their mathematics 

learning. 

 The same stickers are stuck on the back of the maths books for KS1 children to ensure they know their 

next target and can begin to work towards them. 

 In Reception, these stickers reflect the learning for each half term and build up in terms of complexity 

over the year. 

 Children who need support to grasp concepts covered in whole class and group learning are supported 

through interventions led by practitioners.   

 Children are informed of their targets and are encouraged to self-assess at the end. 
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Moderation 

Moderation meeting takes place termly. Teachers also have the opportunity through staff and year group meetings 

to moderate children’s work. These moderation meetings also include meeting with cluster schools across Brighton 

and Hove. 

Reception and Year 2 

Every few years, the classes in these year groups have to attend the Brighton and Hove local authority summer 

moderations. Children’s work from each class is discussed to ensure correct judgements are given from the class 

teacher and checks are made for consistency across schools in the area. The EYFS and the Year 2 Team Lead are both 

Lead Moderators for the county.  

 

Disabilities & Equalities Statement  
 

All children are given full access to the National Curriculum. Staff will endeavour to ensure that all children reach 

their potential, irrespective of race, gender, age, home-background or ability.  

West Hove Infants is committed to promoting equality. When planning and teaching English, staff will make 

reasonable adjustments to promote equality of opportunity. 

At West Hove Infants, we embrace diversity and seek to celebrate and reflect the diversity of our pupils and staff in 

our curriculum.  

Speaking and Listening 
 

At West Hove Infants, Speaking and listening is a key feature of our Maths Curriculum. Speaking and listening skills 

are explicitly taught and there are a range of opportunities, both planned and incidental, for children to revisit, 

apply and extend these skills. Interactive teaching strategies are used to engage all pupils in order to develop 

effective communication skills. Our Learning Model provides opportunities for paired and group talk and whole 

class discussion encouraged by open-ended, cross-curricular questioning. 

The oral sharing of experiences and ideas supports equality of opportunity in terms of access to the curriculum and 

promotes children’s motivation and engagement across subjects. Those who are less comfortable with written 

forms can communicate effectively and develop confidence through speaking and listening.  

Speaking and listening is supported in Reception – and increasingly through KS1 – through the use of Makaton 

signs and symbols.  
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Appendices 

Appendix 1 – KS1 Teaching for Mastery Learning Model  

Counting starter with visuals 

 Opportunities to learn through 
concrete (if possible), pictorial and 
abstract methods. 

 Topic-related and cross-curricular 
where possible. 

 A blend of real life and fictional 
situations. 

 
Connecting Learning – Let’s Learn! 

 Connects prior learning to today’s 
intention. 

 Main introduction to carpet 
session. 

 
Learning Objective 

 We are learning to… 

 Targets 

 ‘What’s in it for me?’ – completed 
by children (can be done at 
different points during the 
lesson.) 

 Key words 
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Challenge partner – concrete activity 

 Challenge partners working 
together for a timed activity. (3 – 
5 minutes) 

 
Master Practice 

 Pinpointing children who need 
support and rapid graspers. 

 
Independent activities with growing 
challenge to cover fluency, reasoning and 
problem solving (National Curriculum 
aims).  

 Concrete 

 Pictorial 

 Abstract 
Where possible, activities should be carried 
out in books. 

 
Plenary – Brain training 

 Using prior learning as a scaffold 
for a new concept. 

 
Extra ‘deep’ challenges should be included wherever relevant or useful. 

There should be a mix of higher order and lower order questions. 

 


