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Vision Phrase 
 

‘Aim high and smile’ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
We are committed to safeguarding and ensuring the health, 
safety and well-being of all pupils in accordance with 
safeguarding procedures and guidance for staff outlined in 
the school’s Health and Safety, Child Protection, Security 
and Safeguarding policies. 



3.7 Marking/Responding to children’s work 
 

Marking/responding to pupils’ work is a very important part of the assessment 
process especially for informing future planning.  The over-riding aim in 
responding to children’s work is to bring about improvement but this must be 
done sensitively, in a positive and encouraging way, so as not to damage 
developing confidence and self-esteem. The best marking contributes 
successfully to children’s understanding of how they need to improve their 
work. 
   
For the youngest children, and in lessons where there is no written outcome, 
feedback will be given orally.  
 

Feedback is most effective when: 
 

 it is positive and encouraging 
 it is given immediately, with the pupil present or as soon as possible 
 there is oral dialogue with written comments 
 it focuses on the task, is given regularly and while still relevant 
 it relates directly to the lesson’s learning intentions and success criteria 
 it makes clear what is good and what could be better 
 there is an ethos that encourages asking questions and seeking help 
 there is an opportunity for children to return to and act upon the teacher’s 

comments  
 

Feedback against current learning objectives and success criteria is often the 
focus of the class plenary session. All pupils are taught how to question and 
positively criticise their own and other children’s work. Individually, and with a 
partner, they learn to self-evaluate, to praise and suggest improvements.  
Mini- plenaries during a session allow children to improve their work during 
the lesson. 
 

Every piece of a child’s work must be seen to be have been marked and 
dated.  Where the purpose of the work is not self-evident this must be made 
clear either through a title, a typed annotation or the teacher’s marking 
comments. Stamps or symbols may be used to show if the work was 
completed independently or with the help of an adult.  
 

Evidence gained from marking/responding to children’s work would usually be 
recorded on a group/class or an individual record sheet. Teachers in YR also 
use the online PORTAL system to record children’s progress and attainment. 
Teachers should organise these records against the Development Matters 
statements and Early Learning Goals or National Curriculum level descriptors 
with clear success criteria. These observational notes need only be as 
detailed as is helpful.  Teachers use agreed continuous assessment 
proformas for Reading, Writing and Mathematics which are currently 
organised by N.C. sublevels.   Each term, children complete an independent 
piece of writing in their Writing Profile and this is used to assess progress and 
inform next steps in their learning. P-levels are used for children unlikely to 
achieve Level 1 at the end of Key Stage.    
 



Stickers and stampers may be used to reward effort and/or good work and 
children who have made real effort and progress can show their work to the 
headteacher/Heads of School who will record their achievement in the Happy 
Book and reward the child with a good work sticker.  Names entered into the 
Happy Book will be read out during the Monday celebration assembly.  
Displays of children’s work can serve to illustrate the learning process and to 
celebrate success 
Responding to children’s oral language  
 

Responding to a child’s spoken language must always be done sensitively 
because of the link with self-esteem and self-confidence. Primarily the teacher 
will be intent on focusing on the content of what the child has said although 
she may wish to model a more appropriate form in her reply or take note to 
teach this explicitly on another occasion.   
 

Teachers will need not only to assess a child’s competence in communicating 
for a number of purposes but also the degree of confidence shown in different 
situations and the development of social skills in participating in conversations 
and discussions. For these reasons it is essential to observe children in a 
wide variety of social and learning contexts. Evidence of pupils` ability as 
listeners is seen in their response to what is said and in the focus of their 
questions and comments. 
 

Progress in Speaking and Listening is more difficult to pin down.  It is not 
hierarchical and is extremely dependent on the context in which it occurs. 
 

Marking of children’s writing 
 

Beginning and reluctant writers need extravagant praise to experiment and 
persevere. Children’s earliest attempts at writing are recognised and valued. 
Teachers ask children to re-read what they have written and respond 
accordingly; in this way, children begin to gain a sense that writing is 
something they can do. Teachers comment upon the success of the writing as 
communication, before commenting on specific aspects of transcription.  They 
write messages and responses back to the child and celebrate new 
developments. At the same time the teacher notes significant developmental 
stages, such as writing from left to right, top to bottom, beginning to leave a 
space between words, investing words with meaning etc. 
 
In the early stages teachers transcribe in full a child’s writing in order that 
there is a permanent record of the intended meaning and this provides the 
teacher with an ideal opportunity to model the conventional forms of the 
writing process.  Once the child’s writing becomes decipherable this is no 
longer necessary. Correct spellings and transcriptions of a child’s writing are 
written in pencil so as not to take precedence over the child’s attempts but the 
teacher’s final comment is written in a blue/black pen. The conventional 
spelling is written beneath the child’s version and praise is given to places 
where the child has been able to match spelling - perhaps an initial letter, this 
helps the child to gain a sense of how their writing is beginning to move 
towards the sorts of conventions they notice in their word level work and 
reading. When children are learning to punctuate, their writing capital letters 
and full stops, etc. correctly placed are noted with a small, pencil tick.  This 



system may also be used to note occurrence of e.g. time connectives, 
interesting words, etc. with a tick or small star.  We use an agreed marking 
code, please see appendix 8 
    
Children can also use this code to assess their own and/or their peer’s writing. 
We use also  ‘two stars and a wish’ for substantial pieces of writing in Key 
Stage 1, e.g.  
 
 
            Well done for using fantastic WOW words to make your writing 
            interesting to read.                                                    
 
           Good work with full stops. 

 §  Next time remember to follow a full stop with a capital letter. 

 
Word level work is more simply marked with ticks if appropriate and a brief 
comment. 
 
Individual writing targets are set for pupils in Years 1 and 2; these are shared 
with the children and fixed in the front of their writing books.   These must be 
maintained up-to-date.  
 

In Reception classes this information is communicated orally to pupils. Oral 
and written feedback on children’s progress, in the form of teacher’s 
comments, are made against these targets and form the basis of reporting to 
parents. Targets are dated when achieved and new targets set, especially 
before each Parents’ Evening. 
 
Targets for each sub level can be found in:  
Staff Resources\Literacy\Assessment\Guided Writing\Writing targets by level. 
 
Feedback on children’s reading 
 
Each child’s Home-School Diary encompasses a record of the books the 
child has read together with comments by all adults who read with the child, 
most especially the child’s parents, class teacher and teaching assistant.  
Comments should focus on children’s effort, accuracy in use of the different 
reading strategies, fluency and/or expression making clear what was well 
done and what is needed to improve.  Reading Strategies/I Can statements 
are fixed into the front of each child’s Reading Diary for annotation by both 
teachers and parent/carers. 
 
 
Mathematics 
 
Mental maths is recognised as being an important life skill and is therefore 
given a high priority in the daily maths lesson. Children are encouraged to 
develop their own ways of recording in order to promote their confidence and 
understanding. Standard methods of recording will be modelled when 



appropriate. When each child is confident with the concepts involved it is the 
role of the teacher to move the child towards the standard methods of 
recording. Children in KS 1 have levelled targets in the front of their maths 
books. Targets are dated when achieved and new targets set, especially 
before each Parents’ Evening. 
 
Children should be encouraged to accept their errors and be given the 
opportunity to try again. They need to be taught how to check their work and 
make corrections if needed. When marking work, errors should be flagged up 
with a dot/question mark and correct answers ticked. 
 
 
Science, History, Geography, R.E., PSHE&C, Art, DT, Music, ICT, P.E., 
French 
 

Teachers’ verbal and written comments should be mainly subject specific 
relating to the acquisition of knowledge, skills and understanding in that 
particular subject (rather than relating to literacy objectives). They will relate to 
the learning objectives and the success criteria set at the beginning of the 
lesson. In Key Stage 1, summative assessments are made for each unit of 
work. 
 
3.8 Pupils should become increasingly responsible for their own learning and 
this requires that they should also be involved in their own assessment.  Self-
assessment requires a reflective judgement of one’s own work.  This means 
that pupils must have a clear overview of their learning and understand the 
criteria on which they will be judged.  
 

 

 

 

 

 

 

 

 

 

 

 



Appendix 8 - Marking Key  

Symbol 

 

Comment 

 

 

Adjectives 

 

 

Connective  

ABC 

 

Capital letters  

ABC/. Capital letters and full stops  

 

 

 

Feelings  

 

 

Finger spaces  

 

                

Full stops  

abcd 

 

Joined up writing  

      a  
 

Letter formation  

abc 

 

Letters on the line 

ABC No capital letters in the middle of sentences/words 

c-a-t 

 

Phonics 

sss Super sentence starters 

 

pgqj 
 

Tails under the line  

 

 

Time words 

 

wow 
Wow words 

 


