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school’s Health and Safety, Child Protection, Security and 
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Classroom Management and Organisation 
 
 

This policy should be read in conjunction with the Learning and Teaching policy. 
 
 
Creating the right conditions for learning is crucial if children are to develop as confident, enthusiastic and effective 
learners. The setting in which learning takes place has an important role to play in creating an environment which 
develops and challenges them and excites their imagination.  We know that learning requires active involvement. 
Through this classroom management and organisation policy, we aim to ensure consistency in providing a high quality 
and safe physical environment which actively promotes children’s learning.  
 
Classroom management and organisation will reflect our aim to encourage children to be independent and to develop 
good work habits. Developing independent learning has far-reaching implications for the ways that teachers and 
children interact, the tasks that are set, the responsibility children take for their own learning and the opportunities 
teachers plan for children to initiate and extend their own learning. It is important that, as children move from class to 
class, they can expect to find continuity and consistency.   
 
In setting up a classroom careful thought is given to create an environment which is conducive to, supports and 
promotes effective learning and teaching. This policy is used to inform how we set up and manage our classrooms, in 
considering needs for remodelling and in purchasing resources, furniture, etc.  
 
1. The learning environment 
 
The physical environment has a significant influence on learning.  The classroom is the third teacher, giving children 
clear messages about how we value them and how we value learning.  It must support independent learning. It also 
needs to support the learning process in everyday work for all children. It should be attractive, stimulating, well-ordered 
and aesthetically pleasing.  Rooms will be planned with a view to creating as much space as possible.  A cluttered 
environment is neither educationally desirable nor safe. 
 
Health and Safety  
 

 All classes will have a record for changes to collection arrangements and children going to clubs; this is to be 
kept in the classroom 

 There will be space left for children to line up and fire exits will remain clear at all times. 

 Children will not be in class unsupervised at any time 

 During morning indoor playtimes, doors will be open and the T.A. will remain with the class. The teachers on 
duty will move around KS1 classrooms. No scissors, glue or any potential hazard will be left out  

 During lunch indoor playtimes, teachers will provide a list for MSA’s advising what children may and may not 
play with. No scissors, glue or any potential hazard will be left out   

 All classrooms will be well-ventilated. Generally speaking there should always be an open window to allow air 
to circulate and refresh.  Extra care will be taken on those days when there are indoor playtimes or when the 
temperature outside is high 

 Only use overhead lighting when necessary (N.B. lights should always be turned off when leaving the room) 

 Children will be encouraged to drink water frequently throughout the day so as to stay well hydrated 

 Fruit will be washed and placed in class basket 

 Scissors will be placed out of reach at the end of each lesson 

 Craft knives and other potentially dangerous items will be kept in a secure place and particular care will be 
taken to put them away at the end of the morning and afternoon sessions   

 Any hazardous substance will not be left unattended at any time. It will be stored out of reach or in a secure 
cupboard e.g. PVA glue 

 Teachers must be aware of children leaving the classroom.  Individuals going to the toilet will wear a band 
diagonally across their body  

 An adult must lead groups/classes when moving around the building, e.g. going to the cloakroom or playground 

 Teachers will be in their room ready to receive children at the beginning of each day 
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 Teachers will collect children from the playground at 1pm 

 At the end of the day all children must remain with the class teacher until collected by a parent/carer   

 If the teacher does not have notification of a change in the person collecting, the child is not to be released.  
Any unclaimed children are to be taken to front office 

 If at any time a child is thought to be missing the office is to be informed immediately.  They will inform the 
H/T and HoS who will organise a search of the premises 

 
See also ‘Health and Safety’ policy  
 
2. Classroom Layout 
 
Seating and tables need to be used flexibly to support working in different contexts and for different purposes.  The 
layout of the classroom and provision of resources should support collaborative learning. Space in the classroom should 
be used to maximum advantage enabling children to move around the room freely without disrupting others. Floor 
space will be allowed for whole class sessions and to enable construction activities, large puzzles, etc. to take place. 
There will be clearly defined working areas with quiet areas positioned away from more active ones.  
 
Each class will have an interactive whiteboard positioned centrally with sufficient space in front so that it can be easily 
seen and accessed by all children. 
 
 
EYFS 
 
A well organised and richly-resourced environment, both in and out of doors, where children have an element of choice 
as to where, how, with whom they learn. This also includes elements of choice over which materials they use to pursue 
their current interests: this set up provides children with the tools they need to develop as autonomous, responsive, 
self-motivated learners. Another benefit of this is that it enables adults to spend more time in observing, interacting, 
evaluating and providing ways in which to support, extend and enrich the learning that is taking place.  
 

 The YR classrooms and the outside YR classroom will be viewed as one learning environment   

 Discrete areas will be organised to reflect the areas of learning and a range of activities will be available within the 
different areas  

 Each child will have their own personal tray, space permitting, to encourage independence and respect for their 
own property 

 
Opportunities for self-initiated activities and independent learning will include as many of the following areas as space 
and resources permit. All areas will be clearly designated and well organised.  Those in bold should always be present. 
Children will be guided in how to make use of and look after the various resources available. Children’s use of areas 
may need to be monitored to ensure equal access.  
 

 Computer Area/ipads  

 Book Corner  

 Writing area  

 Role Play Area  

 Maths Area 

 Small world 

 Making (DT) Area 

 Construction –small 

 Construction- large 

 Drawing /painting  

 Water Tray 

 Dry/wet sand   

 Music area 

 Malleable materials, e.g. Playdoh, clay 

 Growing area 

 Wheeled  toys 

 Small P.E. apparatus, e.g. balls, hoops, skipping 
ropes, etc.  

 Opportunities for fine motor development e.g. 
Finger Gym 
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See also Appendix 1 for more information  
 
KS1 
 
The classroom layout will be similar to that in the EYFS with various ‘learning bays’ where resources are stored and 
easily accessible.  All learning bays should be clearly designated and well organised.  The following learning 
bays/resource areas will be provided as space and resources permit. Those in bold should always be present.  Children 
will be guided in how to make use of and look after the various resources available. Children’s use of areas may need 
to be monitored to ensure equal access, e.g. computer, listening station, role play area. We recognise that there are 
space limitations and implications for planning which will need to be addressed.  
 

 iPads  

 Book Corner  

 Writing Station  

 Role Play Area  

 Maths Area 

 Music area/resources 

 Discovery Area 

 ‘Challenge’ display   
 
See also Appendix 1 for more information  
 

3. Resources and their organisation 
 
General Tidiness 
 
With space at a premium and limited storage facilities, it is vital that classrooms are kept free of clutter. Boxes of 
resources pushed under tables or piled high in a corner look unsightly and give an impression of disorder. Teachers 
need to set a good example by keeping their own resources and teaching aids tidy. It is part of the Teaching Assistant’s 
role to help maintain resources in good order and the learning environment clutter free. 
 
Children need to be trained in care of resources and in keeping them tidy. Time will be spent at the beginning of each 
school year in setting and establishing expectations. Teachers of older pupils may choose to appoint monitors with 
responsibility for maintaining different areas.  All children should be expected to leave any area where they have been 
working and playing neat and tidy before moving on and especially when leaving the room at the end of a session. 
 
 

 All classroom equipment will be of a high quality and inviting to use 

 Children must be able to access resources independently 

 Worktops will be kept clear and tidy.  They can be used for display but they will not be cluttered.  (Do not leave 
books, paper or items just lying on them - everything should have a place)  

 Objects of interest will be kept in good condition and aesthetically displayed  

 Appropriate containers will be purchased so that there is no need to use makeshift cardboard boxes, tins, etc.  

 All resources will be well organised, within transparent storage containers with words and pictorial labels  

 All pins and staples will be removed completely when changing displays - including pins and threads hanging 
from ceilings 

 Pictures/posters, etc. will not be fixed to plastered walls, only on proper display boards. 

 When working at tables, resources should be well managed so that the work space is not cluttered 

 Children’s trays must be kept tidy  

 A re-cycling tray will need to be easily accessible and a scrap paper tray 

 Children are taught how to handle and care for books and how to care for the book corner. Care will be 
taken to return books the right way up and not to overload the book cases   
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 From YR onwards children will be expected to take an active role in helping to maintain a well-organised 
classroom  

 Resources will be checked regularly and repaired if necessary. Large or expensive items will not be discarded 
without reference to the H/T. Store cupboards in classrooms and equipment not in use will be kept tidy and 
well-organised.  They are for storage of school equipment. Personal items will be kept to a minimum 

 When ordering equipment for rooms, storage must be considered.  Large boxes and superfluous materials will 
be stored in small amounts and flattened if possible and not allowed to clutter the room.  Items borrowed from 
the central storage will be returned promptly, as soon as they are no longer required.  Excesses of material, 
such as paper, fabrics, boxes, etc., will not be kept in rooms 

 The individual needs of children with physical and sensory difficulties will be recognised and the children and 
resources positioned appropriately 

 A supply or support teacher should have no difficulty in locating basic materials and the daily routine should 
be well understood by the children 

 Trays will be labelled and laminated or covered with sticky back seal.  Lettering will be clear, legible and 
well-presented. Letters will be of a good size and equal in height.  Any sticky labels will be removed. All 
other trays/storage boxes in the classroom will be labelled in the same way, i.e. clear and legible with 
picture clues and texts in other languages   

 Spaces for children’s personal belongings must also be tidy and well organised, e.g. coats, P.E. bags, lunch 
boxes, book bags, water bottles, toys 

 Pencils and crayons must be kept sharp. Y2 will use pens during handwriting lessons and may use them at other 
times e.g. for display purposes   

 Exercise books and folders will have an attractive cover; this will be labelled (name and class) by the teacher 
using clear, legible handwriting or computer print.  

 Worksheets will be used sparingly 

 There will be a range of Mathematical equipment for the children, e.g. rulers, Numicon, number lines   

 Art/DT tools/equipment will include a wide variety of materials for children to use. Brushes and scissors 
will be of good quality and condition.  A selection of different thicknesses of brushes will be available, stored 
bristles upwards. A variety of material suitable for fixing and fastening things will be ready for use.  A 
selection of paper will be handy from which children can choose as appropriate to the task.  Tables will be 
covered when used  

 A range of appropriate construction kits will be available 

 Standard resources for sand and water trays will be displayed at the children’s level 

 Library books will be returned to the correct section and left tidy 
 
See also ‘Environment audits’  
 
4. Display  
 
First impressions are vital and everlasting. The classroom will be a stimulating working environment with displayed 
and celebrated examples of the children’s work.  Displays are a way of demonstrating the high quality of learning 
and teaching currently taking place in the classroom and should reflect the various curriculum areas.  
 
Displays of children’s work serve to give value to the subject, motivate pupils and celebrate success. These should 
be carefully presented, according to the school’s Display Policy, and changed frequently. Wall and surfaces used for 
displays will be interactive, support learning, demonstrate the value placed on children’s work and celebrate cultural 
diversity.   
 
Displays will be used to support learning and aid recall through visual reminders. Word lists, flashcards of essential 
vocabulary, notes and formats for planning, “work in progress” and exemplars all serve both to remind children of 
previous learning and to provide scaffolds, checklists and rules which offer support for independent learning. 
Displays should cover a variety of curriculum areas, with the whole curriculum covered over time. These should include 
multi-cultural links and questions to challenge able children. Visual aids will be displayed at suitable levels.  Commercial 
charts and friezes will be kept to a minimum. Please ensure that you use most of the boards to celebrate/display 
children’s work.   
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Backing paper will complement the children’s work and not distract from it. (Refer to Display Policy for further 
guidance.)  
 
All classrooms will display the following: 
 

 Golden Rules 

 class rules, where appropriate  (this might include photographs of children ‘showing how to behave’) 

 school vision statement 

 a visual timetable 

 Celebrations of children’s work/achievements  

 Star of the week 

 Wonderful World of Me  

 Questions which challenge high achievers 
 
See also ‘Display’ policy  
 
 
5. Classroom Organisation  
 
EYFS 
 
All children will be welcomed on arrival. Parents/carers currently drop their children at the class room or external 
door. Children will self- register and then change their reading book, if needed. Children are supported with their 
lunch choices. Children then self-select from the range of activities on offer. (Registers close at 9.15am)  
 
There will be a balance between teacher directed and child initiated tasks. These activities are organized in such a 
way as to allow transition from one to another with minimum of fuss. This will be facilitated by the use of a visual 
timetable and group names.  It is important that the children are absolutely clear about which activities they can 
choose to do and what is expected of them.  They should not need to be asking the teacher what to do next – and 
the teacher should not need to repeat instructions when children complete a task.  Children’s use of independent 
areas will be tracked by self-monitoring, e.g. computer, listening centre. This could be done imaginatively, e.g. busy 
bees 
 
Children will have free access to water at any time during the school day.  Access to fruit and milk could either be a 
fixed time or free access via a ‘snack bar’.  Remember, children must be sitting down whilst drinking or eating. Music 
will be used for setting atmosphere, timing completion of activities and to support learning e.g. welcoming the children 
at the beginning of a session, tidying up.  
 
 
 
KS 1 
 
All children will be welcomed on arrival. Children are dropped at their classroom or designated external door where 
they are greeted by a member of staff. Children change their reading book, if they wish to and make their lunch 
choices. They then complete the early bird work. This will be planned to support current learning.  
 
Class timetables ensure good curriculum breadth and balance with provision for a daily English and Maths. Sessions, 
phonics and guided reading. Lessons must start promptly (five minutes lost per day equates to four days per year!) 
The school’s learning cycle will be followed to structure each lesson.   
 
Activities are organized in such a way as to allow seamless transition from one to another. This will be facilitated by the 
use of a visual timetable and group names.  It is important that the children are absolutely clear about which activities 
they can choose to do and what is expected of them.   
 



 8 

Children will be able to access water throughout the day, though preferably not during whole class teaching sessions. 
Milk and fruit will usually be consumed immediately before or after morning break, i.e. during a lesson plenary or 
introduction. (NOT as a separate timetabled slot.) 
 
Music will be used for setting atmosphere, timing completion of activities and to support learning, e.g. welcoming 
the children at the beginning of a session, tidying up, and maintaining appropriate noise level.  
 
6. Expectations, rules, routines and consequences 
 
Effective teachers establish rules and routines by actively teaching them, i.e. getting a class to create agreed rules 
and by putting effort into establishing norms and expectations, e.g. by praising co-operative behaviour, especially 
at the start of the school year.  Expectations, rules and routines are displayed in the classroom and are regularly 
referred to. These need to be continually revisited and reinforced.  Discussions about rules also take place within a 
broader context of rights and responsibilities, and are linked to work in PSHE and Citizenship.  
 
Teachers need to have routines for: 
 

 Rewards and sanctions 

 Gaining the attention of the teacher 

 Changing activities 

 Going to the toilet 

 Clearing up e.g. appointed monitors 

 Procedures for when children need help: clear expectations about independence and personal organisation 

 What to do when a piece of work or an activity is finished 

 Maintaining appropriate noise levels for the type of activity 
 
See also ‘Behaviour for Learning & Relationships’ policy 
   
7. Standards of Work 
 
High expectations foster care and pride in work.  When children record their work it is important that certain basic 
expectations are applied consistently. Standards will be high, regardless of the level of attainment of each child. 
 
The following outlines basic expectations: 
 

 Work will be dated 

 Children will write on lined paper or between drawn lines 

 Any illustrations will be purposeful and of high quality 

 Limited use will be made of worksheets and these will be of high quality 

 Children should take care when colouring and this should not be used as a finishing off activity 

 Templates and colouring sheets are not to be used at any time  
 
8. Feedback/ Responding to children’s achievements 
 
Instant, oral feedback will be given wherever possible. Where a child has made an effort, staff will respond warmly and 
positively. Good feedback contributes successfully to children’s understanding of what they have achieved and done 
well and how they need to improve their work.  The teacher’s oral comments will relate to learning objectives 
and/or success criteria and the child’s personal targets and will suggest next steps in learning. This also applies to 
written comments. Please follow our Marking Policy.  
 
Where an individual child shows particular achievement the teacher will send him/her or the work itself to the Head 
teacher/HoS to receive a special sticker. During the lesson the teacher needs to make sure that all Disadvantaged 
children (DA) know what is expected of them. Teachers should also mark the work of the DA children first. 
 
See also ‘Marking and Feedback’ policy  
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9. The Role of the Teaching Assistant 
 
Teaching assistants offer essential support to teachers in maintaining the classroom environment, managing 
children’s behaviour and supporting their learning. It is part of the teaching assistant’s role to help maintain resources 
in good order and the learning environment clutter free. Teaching assistants observe, support groups or individuals 
and provide valuable feedback to the teacher on pupils’ progress orally and by contributing to class records. 
 
The partnership between the teacher and teaching assistant works best when assistants know and understand the 
teacher’s objectives for the children’s learning and the targets set for groups and individuals. In order that they 
understand where their work fits in, assistants are given a copy of the weekly plan and any SEND action plans. 
Teachers and staff will liaise regularly either in daily conversation or through a notebook. Staff also meet during the 
head teacher’s assembly on Monday.  
 
Teachers plan carefully the role and contribution of teaching assistants throughout the lesson. 
 
During whole class sessions assistants can support the teacher by: 
 

 being an extra pair of eyes; focusing on particular children and monitoring their response to the discussion; 
noting behaviour, level of participation, who ‘can’ and who ‘can’t’ do a particular task and feeding back to the 
teacher offering a personal perspective on why some children fail to understand or disengaged 

 sitting near children who may need more help, providing focused, discreet support 

 Using supportive props to help children understand e.g. white boards, teaching aids, visuals etc. 

 echoing the teacher by repeating or re-wording learning objectives/phrases for children who need extra 
support 

 acting as a partner for lower achieving children during ‘thinking and talking time’, helping them to express their 
own ideas and then alerting the teacher that they have something to say 

 Doing a ‘double act’, taking a role alongside the teacher in leading an aspect of the lesson e.g.  playing a 
character,  working the puppet in a phonic game 

 helping pupils to use resources so they can participate in the lesson 

 troubleshooting to help the session run smoothly e.g. sorting out minor disagreements, responding to queries 

 helping a particular group feedback to the class in a plenary session 
 
During the remainder of the lesson it is usual for teaching assistants to take responsibility for a group of pupils and 
generally oversee a second group to ensure that the children remain on task. The most significant benefit to pupils 
is the extra adult attention teaching assistants provide allowing the teacher to also spend more time with other 
groups. 
 
Responsibility for planning activities, selecting appropriate texts and other materials and for supervising pupil 
behaviour rests with the class teacher. 
 
See also ‘Learning model’ information  
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Appendix 1:   Details of the different areas  
  

EYFS 
Area of learning Resources and organisation 

All resources should reflect cultural diversity wherever 
possible 

Book Corner 
Here children can choose books to read individually and to 
each other in order to: 
-learn how to make choices 
-begin to develop preferences 
-learn to handle books carefully and begin to             
understand how books are organised 
-Begin to recognise and read words and sentences 

-Large selection of quality picture books attractively 
displayed  
-Wide selection of Non-Fiction books 
-Topic books relevant to current learning refresh and 
change the book nook 
-Comfortable seating area: carpeted, cushions  
-Non-fiction books to be organised separately 
-Focussed area that is inviting and engaging, e.g. Arches 
decorated with fabric, fairy lights, carpets cushions and 
benches. 

Writing Areas 
Provides opportunities for children to: 
-experiment freely with their knowledge of the writing 
process 
-practise fine motor control through mark making and 
constructing paper based products, e.g. cards, lists, books 
-write independently for their own purposes 
-present writing in different forms e.g. lists, letters, stories 

-Pens, pencils, crayons etc of good quality and repair 
-Writerly accessories, e.g. hole punches, staples, stamps 
and stickers that invite and engage children into the 
writing process 
-Variety of papers, ready-made books, envelopes  
alphabet frieze 
-Sound mats and copies of Busy Bee cards for reference 
-Access to names of other children 
 

Finger Gym & Fine Motor Development Areas 
These areas offer the children opportunities to: 
-Develop hand/eye coordination 
-Develop motor control and motor planning 
-Strengthen the ligaments ion their finger and the small 
muscles in their hands and forearms 
-Develop pincer strength, which is key for mark making 
-Develop in-hand translation skills for dexterity of 
movement 
-Develop bi-lateral hand use for coordination in 
movement 
 

Typical Finger Gym activities grouped by skill 
Cutting 
-Making snips in paper 
-Giving grass a ‘hair cut’ 
-Snipping a series of more complex shapes 
-Snipping eco-friendly straws for necklaces or other 
objects 
Bi-Lateral Hand Use & two hand jobs with a worker hand 
and helper hand 
- Rolling malleable materials e.g. dough 
-Bands and boards 
-Manipulating stretchy bands over objects 
-Manipulating wind-up toys 
-Playing small games e.g. finger football or ‘feed the bird’, 
where a tennis ball has to be squeezed for the ‘mouth’ to 
open and beads popped in 
Eye-Hand Coordination & Finger Strength 
-Balancing objects e.g. marbles on golf tees 
-Threading objects for necklaces e.g. pasta and beads 
-Using tweezers to move objects between pots 
-Threading small objects through small holes, e.g. piper 
cleaners and colanders 
Motor Control and Planning  
-Problem solving games, e.g. getting small beads into a 
hole  
- Untangling string to free toys 
-Using pegs, tweezers and other tools to manipulate 
small toys 

Structured Role Play Area 
offers opportunities for children to learn: 

Typical Role-Plays grouped by topic: 
Aut1-All about Me 
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-to work as part of a group 
-to learn to take turns and share fairly 
-to listen and respond to others 
-to speak confidently and express thoughts and feelings 
-to extend vocabulary 
-to take on the role of another person 
-to play imaginatively 
-to use reading and writing for real purposes 
-to apply mathematical knowledge to real-life situations 
-to use ICT in play situations 
 

Domestic play, e.g. home, market or shop 
Aut 2-Bears, Bears, Bears 
Bear cave, Moon picnic (Whatever Next inspired!) Elves 
workshop 
Spr1-I need a hero 
Police or fire station, Veterinary or Doctor’s surgery, baby 
clinic 
Spr2-Great Adventures 
Restaurants and shops reflecting culturally diverse 
cuisine, e.g. Sushi restaurant, Italian café, Moroccan 
souk, greengrocers. 
Sum1-Out of The Egg 
Museum, Palaeontology lab 
Sum2-Splish, splash, Splosh 
Seaside shops, travel agents 
 
Wherever possible to include: 
opportunities/resources for reading and writing 
opportunities/resources to use money 
opportunities/resources for using technology in play 

Small Worlds 
Toys in this area are chosen for their potential: 
-to encourage co-operative play 
-to prompt children to make up stories 
-to provide opportunities for children to share their own 
experiences of the real world 
-to develop children’s confidence in role play 
 

Small world opportunities include, but are not limited 
to: 
-Farms 
-Doll’s house 
-Garages, cars, road maps 
-Hospital 
-Play park 
-Train set 
-Wild animals 
-Aquatic animals 
-Dinosaurs 
 
We also have resources for open ended small world, 
namely ‘Community Playthings’, which enables free rein 
of imagination 
 
We also have specific small world sets that tie into key 
texts throughout the year, e.g. We’re Going on a Bear 
Hunt 

Maths Area 
Ae areas and invitations to play where children are 
stimulated to think about mathematical ideas in Number 
and Shape, Space and Measure. 
-to practise counting skills 
-to read, write and order numerals 
-to sort and match objects 
-to copy, continue and devise patterns 
-to investigate 2D and 3D shapes and their properties 
-to compare and order objects by direct comparison 
-to use simple measuring instruments 

Number & Shape, Space and Measure opportunities 
include, but are not limited to: 
-Number frieze 
-100 Square 
-Number line at child’s height 
-Numicon 
-A variety of sorting and counting apparatus e.g. 
Compare Bears, button style counters, small shaped 
animal counters, dice, etc 
-Mathematical games and puzzles, by leading brands 
such as Orchard Toys 
- Threading beads for pattern 
-Pegs and boards for pattern 
-Counting books 
-2D and 3D shapes for picture and construction 
exploration 
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-Rulers, tape measures and ‘length worms’ for length 
exploration and play 
- Pan scales and balance scales for weight exploration 
and play 
-Dry-wipe boards for recording 
-Permanent interactive Maths display board 

Making Area 
Here children are offered materials and tools that will 
give them the opportunity: 
-to use a wide range of materials to express their ideas 
for making things 
-to make choices in selecting appropriate materials 
-to develop skills cutting and joining an array of materials 
-to make designs from ideas and develop these through 
production 
-to share ideas and techniques mastered 

Making area opportunities include, but are not limited 
to: 
-Collection of recyclable (and upcycled!) materials: 
boxes, tubes, paper, card, lolly sticks, wool etc. 
- Tools for connecting and modifying materials, e.g. 
scissors, staplers, hole-punchers, sellotape and glue 
-Mark making materials that are easily and 
independently accessible, e.g. pencils, felt-tip pens, wax 
crayons 
-Exemplars demonstrating techniques and/ideas for 
making 
-Where available, a concept board to remind/suggest 
different techniques for joining 

Construction 
Construction toys provide opportunities for children to: 
-develop their hand-eye co-ordination 
-explore shape and space 
-develop ideas about structure e.g. strength and balance 
-learn to share resources and work together 

Making area opportunities include, but are not limited 
to:  
-paper and pencils for making designs, labels etc. 
-Duplo 
-Lego 
-Mobilo 
-Stickle bricks 
-Magnet Blocks 
-Polydron, both original and magnetic 
We also have resources for open ended small world, 
namely ‘Community Playthings’, which enables free rein 
of imagination 
 

Computer/iPads 
Provides opportunities: 
-to practise and reinforce learning across the curriculum 
-to develop familiarity with the keyboard 
-to develop co-ordination and control in using the mouse 
-to develop confidence in using age appropriate 
computer and programmes and iPad apps 

Classrooms and the ICT Suite contain: 
-Computer set ups that include keyboard, monitor, 
mouse mat and mouse 
-Printers 
-iPad caddies to keep them safe and secure when not in 
use 
-appropriate software as allocated to year group  

Water Tray 
Provides opportunities for free and structured play: 
-to develop an understanding of the properties of water 
-to develop hand/eye co-ordinations in pouring, filling, 
emptying 
-to practise estimating and counting skills 
-to ask Why and how questions, experimenting and 
problem solving to find answers, e.g. filling, transporting 
and carrying 
-to develop understanding of volume and capacity 
-to develop understanding of floating and sinking 
-to observe the effects of water on different materials 

Water Tray opportunities include, but are not limited to:  
-Aprons 
-jugs, bottles, bowls, cups 
-buckets, colanders, sieves 
-scoops, spoons 
-clear plastic tubing, plastic pipes and guttering, pipe 
rests and stands 
-wheels, pumps, funnels 
-driftwood, pebbles, shells 
-ocean creatures 
-colourings, eco-friendly glitter, bubble making soaps 
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Dry Sand & Wet Sand, Sensory materials such as rice, 
lentils, pasta and coffee grounds 
Provides opportunities for free and structured play: 
- to develop an understanding of properties and texture 
-to observe the effects of adding water 
-to develop an understanding of capacity 
-to explore the separation of substances 
-to learn to co-operate, take turns and share fairly 
-to mould and shape with their hands 
-to develop understanding of weight and mass 
-to observe the effects of evaporation 
-to mark make 
-to practise skills such as pouring, emptying, mould 
making, excavating and digging 

Sand Tray opportunities include, but are not limited to:  
-funnels, sieves, colanders, tubes, buckets, spades 
-spoons, scoops, bowls, bottles, sand wheels 
-vehicles, dumper trucks etc. 
-natural ressources: logs, cones etc.  
-buckets, spades, trowels, spoons, scoops, moulds 
measures, graded containers 
-animals  
-variety of fit-for-purpose and upcycled receptacles 

Music Area 
Here children may: 
-explore the sounds made by different musical 
instruments 
-begin to compose their own musical effects 
-use symbols to record their own music 
-come to appreciate various musical forms 
-sing songs and nursery rhymes 
-Create and innovate their own songs and rhythms 

Resources reflect cultural diversity by an array of 
instruments from around the world, e.g. drums, shakers 
and single note instruments e.g. glockenspiels. 
-a range of simple percussion instruments 
some of which have been made by the children 
themselves 
-an array of music that is available during free play time, 
such as music from around the world (on school system) 
and from online for theme and mood using ‘audio 
network’.  
-paper, pencils and iPads for recording compositions 

Our World Discovery Area 
(A seasonal or topic related display with a focus on 
Science, History, Geography or Religion) 
Resources in this area are chosen to stimulate children: 
-to find out more about aspects of their environment and 
the world 
-to explore how things work 
-to look closely at similarities and differences between 
objects and events 
-to think about how life was different in the past 

Resources that reflect cultural diversity include, but are 
not limited to,  
-magnifying glasses 
-photographs 
-books, posters 
-historical artefacts 
-colour filters, mirrors, torches 
-seeds, bulbs, plants 
-shells, pebbles, beach “finds” 
-materials 
-Experiments such as flowers in inky water, or fruit that 
has been left to decompose (in a secure tub!!) 
-topic related books 

Malleable Materials 
Here children have an opportunity to work with clay or 
dough: 
-to explore changes in shape through rolling, pinching, 
twisting, hand building etc. 
-to model 3D shapes 
-to observe the effects of shaping and imprinting with a 
variety of tools and found objects 

Resources for this area include: 
-clay 
-play dough of different colours and consistencies 
-plasticine 
-papier mache 
-wooden boards 
-Themed mats that link to current learning, e.g. number 
focussed or linked to key texts such as ‘The Gingerbread 
Man’ 
-rolling pins 
-modelling tools and found items  

Painting And Drawing areas 
Here children have the opportunity to make either their 
own pictures, or follow prompts and exemplars to create 
art, which enables them to: 
-to express their ideas and feelings imaginatively 
-to explore colour, shape and tone 

Resources to provide opportunities for this include, but 
are not limited to,  
-aprons 
-paper 
-paints 
-Crayons, pastels and charcoals 
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-to gain control over colour and consistency in paint 
mixing 
-to look closely at the work of famous artists 

-ink 
-brushes of different sizes 
-alternate mark making media such as stamps, corks, 
bubble wrap and natural materials 
-mixing palettes 
-drying rack 
-display or Artist’s work  
-Exemplars of finished work 
-Objects of interest for stimulus and still life pictures 
-How to photo instructions for multi-step art 

Outdoor Play 
Provides opportunities: 
- to develop knowledge and understanding in the six 
areas of learning 
-to practise and reinforce learning  
-to develop sensory experiences 
-to develop gross motor skills 
-to develop confidence, control and co-ordination 
-to take care of and respect the natural world 
-to co-operate, take turns, share and collaborate 
-to engage in imaginative play 

The outside classrooms are as complex as indoor and as 
such, the following list is comprehensive, but not 
exhaustive:  
-carpet tiles, rugs, mats,  
-tables, and an array of seating e.g. benches, chairs, log 
stumps, cushions 
-An Imagination hut for topic driven role play 
-A Book Nook shed for exploring key topic texts, as well 
as children’s classics 
-materials for writing, including clip-boards, sound mats 
and topic based word mats 
- Painting resources such as brushes, easels, a variety of 
paper and mark making materials 
-Maths based activities with number lines, Numicon, 
over-sized resources and counters 
-Large and small scale construction toys 
-Bikes, trikes, boogie boards and scooters for gross 
motor development 
-planks, steps, crates and boxes for construction and 
role play 
-A well-stocked PE Trolley with balls, hoops, ropes, 
flower pot stilts, hula hoops, racquets and balls for solo 
and team games 
-Sand pit and Water Station 
-Small world toys 
-Garden/growing area and child friendly resources for 
maintaining this   
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Y1 
Area of learning Resources and organisation 

The Book Corner 
Here children can choose books to read individually and to 
each other in order: 
-to extend their experience of children’s literature 
-to read for information 
-to learn how to make choices 
-to develop preferences  
--to develop pleasure in reading 
-to practise reading independently 
 

resources should reflect cultural diversity 
large selection of quality picture books, fiction and non-
fiction, attractively displayed  
books written by the children 
comfortable seating area; carpeted, cushions  
poetry books to be organised separately 
Class anthology 
‘Chapter books’ to be organised separately. 
Non-fiction books to be organised separately. 
a box of books on loan from the school library 
a ‘themed’ display of books, e.g. by topic, author or 
recommendation  
reading ‘prompts’ of things to do after reading 

Writing Station 
Provides opportunities for children: 
-to experiment freely with their knowledge of the writing 
process 
-to practise their handwriting 
-to write independently for their own purposes 
-to learn the correct spellings for common words 
-to begin to plan and organise their writing in different 
forms e.g. lists, letters, stories 
-to apply current learning 
-to begin to use dictionaries to check spellings 

Pens, pencils, crayons etc. 
variety of papers, ready-made books, envelopes 
pictorial alphabet frieze 
alphabet books, simple dictionaries  
word banks for high frequency words 
word banks for core texts/topics 
openings and endings for writing stories and letters 
suggestions/stimuli for writing activities 
access to names of other children 
a post box, a notice-board to display writing efforts 
a display that reflects current learning objectives 

Computer/iPads 
Provides opportunities: 
-to practise and reinforce learning across the curriculum 
-to develop familiarity with the keyboard 
-to develop co-ordination and control in using the mouse 
-to enter and store information 
-to print out their writing 
-to develop confidence in using the computer and 
programmes 

suitable work station 
sufficient power points 
keyboard, monitor, mouse mat and mouse 
printer 
paper storage 
appropriate software 
system for recording participation 

Maths Area 
An area where children are stimulated to think about and 
apply mathematical ideas in Number, Shape, Space & 
Measure. 
-to practise counting skills 
-to read, write and order numerals to 100  
-to learn addition and subtraction facts to 10  
-to investigate number patterns e.g. odd and even 
-to sort and classify objects according to given/own 
criteria 
-to copy, continue and devise patterns 
-to investigate 2D and 3D shapes and their properties 
-to work with calculators 
-to recognise coins 
-to total costs, pay and give change 
-to recognise simple fractions in context ½, ¼ 
-to compare and order objects by direct comparison 
-to use non-standard measures to estimate length and 
weight 
-to learn the days of the week, months of the year 

resources which reflect cultural diversity 
mathematical apparatus, e.g. Numicon, Cuisenaire, Unifix ,  
number frieze 
number lines 
a variety of sorting and counting apparatus 
a variety of dice  
calculators 
magnetic 100 board and numbers 
mathematical games and puzzles 
beads, pattern boards 
counting books 
2D and 3D shapes 
rulers, tape measures 
balances 
money 
clocks 
maths toolkit visual prompts 
materials for recording, e.g. dry-wipe board, squared 
paper 
challenges 
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-to begin to tell the time, o’clock, half past, quarter past 
and quarter to 
-to extract information from simple graphs 
 

display board that supports current learning 

Discovery/Topic Area 
(A seasonal or topic related display with a focus on 
Science, History, Geography or Religion) 
Resources in this area are chosen to stimulate children: 
-to find out more about aspects of their environment and 
the world 
-to read for information 
-to explore how things work 
-to look closely at similarities and differences between 
objects and events 
-to think about how life was different in the past 
-to sequence events and objects 
-to use common words and phrases relating to the 
passing of time e.g. old, new 
-to learn names for parts of a plant 
-to investigate simple forces, e.g. pushes and pulls 
-to sort materials on the basis of simple properties e.g. 
transparency, magnetism 
-to construct simple circuits 

resources should reflect cultural diversity 
magnifying glasses 
photographs 
books, posters 
historical artefacts 
electric circuits 
variety of magnets 
materials for sorting and testing 
building materials 
fruits and vegetables 
packaging 
teeth, dental charts 
seeds, bulbs, plants 
reproductions of Victorian toys etc.  

Structured Role Play Area 
offers opportunities for children to engage in imaginative 
play which will: 
-develop co-operative skills, e.g. taking turns, sharing   
  resources 
-develop listening and speaking to communicate  
 effectively 
-promote understanding of the world outside the  
 classroom 
-offer opportunities to use reading and writing for real  
  purposes 
-to apply mathematical knowledge to real-life situations 
-to  use ICT in role-play situations 

possible role play areas related to current topic: 
Domestic play  
Café/Take-a-way 
Greengrocers/Supermarket 
Dentists/vets etc 
Ice Palace/Christmas grotto 
Estate Agents 
Architects 
Builder’s Merchants 
3 Little Pigs’ Brick House 
Medieval Castle 
Toy Factory 
Toy Shop 
Toy Museum  

Wherever possible these to include: 
resources for reading and writing 
opportunities/resources to use money 
resources which reflect cultural diversity 
Technological appliances as appropriate, e.g. microwave, 
mobile phone, remote controls, scanner, computer, etc. 
system for recording participation 

Challenge Interactive Display: 
offers children opportunities:  
-to think creatively  
-to use their imagination 
-to reflect on other peoples’ ideas 
-to consider ‘big’  questions relating to philosophical 
ideas 
-to express opinions 
-to develop perseverance  

Stimuli might include: 
pictures/photographs 
open-ended or ‘philosophical’ questions 
games 
puzzles 
materials for recording ideas, e.g. pens, paper, crayons, 
post-its, etc. 
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Y2 
Area of learning Resources and organisation 

Book Corner 
Here children can choose books to read individually and to 
each other in order: 
-to extend their experience of children’s literature 
-to read for information 
-to learn how to make choices 
-to develop preferences  
-to make judgements about books 
-to learn about authors 
-to develop pleasure in reading 
-to practise reading independently 
 

resources which reflect cultural diversity 
large selection of quality picture books, fiction and non-
fiction, attractively displayed  
books written by the children 
comfortable seating area; carpeted, cushions  
Poetry books to be organised separately. 
Class anthology 
‘Chapter books’ to be organised separately. 
Non-fiction books to be organised separately. 
a box of books on loan from the school library 
a ‘themed’ display of books, e.g. by topic, author or 
recommendation  
questions relating to, e.g. settings, characters, themes, 
vocabulary 
Reading ‘prompts’ of things to do, e.g.  write a simple book 
review 

Writing Station 
Provides opportunities for children: 
-to experiment freely with their knowledge of the writing 
process 
-to practise their handwriting 
-to write independently for their own purposes 
-to learn the correct spellings for common words 
-to begin to plan and organise their writing in different 
forms e.g. lists, letters, stories 
-to apply current learning 
-to begin to use dictionaries to check spellings 

Pens, pencils, crayons etc. 
variety of papers, ready-made books, envelopes 
pictorial alphabet frieze 
alphabet books, simple dictionaries and thesauruses  
word banks for high frequency words 
word banks for core texts/topics 
openings and endings for writing stories and letters 
suggestions/stimuli for writing activities 
a post box, a notice-board to display writing efforts 
a display that reflects current learning objectives 

Computer/ipads 
Provides opportunities: 
-to practise and reinforce learning across the curriculum 
-to develop familiarity with the keyboard 
-to develop co-ordination and control in using the mouse 
-to enter and store information 
-to print out their writing 
-to develop confidence in using the computer and 
programmes 
-to use internet to find out information on school topics 
and matters of  personal interest  

suitable work station 
sufficient power points 
keyboard, monitor, mouse mat and mouse 
printer 
paper storage 
appropriate software 
system for recording participation   

Maths Area 
An area where children are stimulated to think about and 
apply mathematical ideas in Number, Shape, Space & 
Measure. 
-to practise counting skills 
-to read, write and order numerals to 100 and beyond 
-to learn addition and subtraction facts to 10 and beyond 
-to investigate number patterns e.g. odd and even 
-to sort and classify objects according to given/own 
criteria 
-to copy, continue and devise patterns 
-to investigate 2D and 3D shapes and their properties 
-to work with calculators 
-to total costs, pay and give change 
-to recognise simple fractions in context ½, ¼, ¾ , ⅓  

resources which reflect cultural diversity 
mathematical apparatus, e.g. Numicon, Cuisenaire, Unifix , 
Base 10, multi-base 
number lines 
a variety of sorting and counting apparatus 
a variety of dice  
calculators 
magnetic 100 board and numbers 
mathematical games and puzzles 
2D and 3D shapes 
rulers, tape measures 
balances 
money 
clocks 
maths toolkit visual prompts 
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-to use non-standard measures to estimate length and 
weight 
-to use standard measures to estimate length and weight 
-to learn the days of the week, months of the year 
-to begin to tell the time, o’clocks, half past, quarter past 
and quarter to, hours and minutes past, 24 hour clock 
-to extract information from simple graphs 

simple graphs depicting information gathered by the 
children 
materials for recording, e.g. dry-wipe board, squared 
paper 
challenges 
display board that supports current learning 
 

Discovery/Topic Area/Display  
(A seasonal or topic related display with a focus on 
Science, History, Geography or Religion) 
Resources in this area are chosen to stimulate children: 
-to read for information 
-to identify differences between ways of life at different 
times 
-to ask and answer questions about the past 
- to find out about the past from a range of sources of 
information 
-to use globes, maps and plans 
-to recognise how places compare with other places 
-to recognise how places are linked 
-to identify different light sources 
-to know that sound gets fainter as it travels away form a 
source and is heard when it enters the ear 
-to investigate conditions for growth 
 

resources which reflect cultural diversity 
SCIENCE.   
Stringed instruments.  Tuning forks. 
Plants pots with seeds and bulbs.  
Measuring equipment.  
Range of materials such as cotton, wood, metal etc.  
Materials in unchanged and changed states. 
Foods to sort.  Food and drug packaging to examine. 
HISTORY.  Artefacts from periods studied e.g. of Guy 
Fawkes, (lantern; quill pen etc.) or First World War (gas-
mask; uniform; old postcards etc.)   Time-line. Old 
fashioned beach wear and costumes for Seaside role play.  
GEOGRAPHY.  Globes/maps/photographs. Travel agents’ 
brochures. Artefacts and natural products from places 
studied, e.g. fruits, fabrics, souvenirs from Brazil. 
RE.  Religious artefacts e.g. Koran and prayer-mat for 
Islam. 
Information texts for all of the above. 

‘Challenge’ Interactive Display: 
offers children opportunities:  
-to think creatively  
-to use their imagination 
-to reflect on other peoples’ ideas 
-to consider ‘big’  questions relating to philosophical 
ideas 
-to express opinions 
-to develop perseverance  

Stimuli might include: 
pictures/photographs 
open-ended or ‘philosophical’ questions 
games 
puzzles 
materials for recording ideas, e.g. pens, paper, crayons, 
post-its, etc. 

Structured Role Play Area 
offers opportunities for children to engage in imaginative 
play which will: 
-develop co-operative skills, e.g. taking turns, sharing   
  resources 
-develop listening and speaking to communicate  
 effectively 
-promote understanding of the world outside the  
 classroom 
-offer opportunities to use reading and writing for real  
  purposes 
-to apply mathematical knowledge to real-life situations 
-to  use ICT in role-play situations 

possible role play areas, related to current topic: 
TV Weather station  
Radio station 
Music shop/factory 
photographers 
Rainforest 
Travel Agent 
Class museum 

Wherever possible these to include: 
resources for reading and writing 
opportunities/resources to use money 
resources which reflect cultural diversity 
Technological appliances as appropriate, e.g. camera, radio, 
television, mobile phone, remote controls, scanner, 
computer, etc. 
system for recording participation 
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Appendix 2: Books/Folders used in each year group 
 

YR 

Learning Diary   
    

A5 red book, blank pages-TTS 
-Introductory page to the book and how to fill it in 
-Guided Reading page with tips and tricks 
-Half termly small label stickers with writing and 
number targets to practise at home 

-Half termly Book Level targets 
-Label stickers with summary of book read to be 
stuck in every time a child reads 
-Follow up jobs, if done on sheets, to be stuck in 
too. 
To be kept in A5 zipped wallet 

Sketch Book Black A4 white cartridge-Seawhites of Brighton 
-One key piece per ½ term 
-Process, rather than finished item 

Learning journeys  
 

A4+ red, black sugar paper pages-TTS 
-‘All About Me’ booklet in front cover, inside a poly 
pocket 
-Weekly writing 
-Number learning if done on paper  
-Key learning pieces e.g. finished art pieces 
-Back cover to have marking codes stuck in 

Writing profile Laminated paper cover replaces book  
3 key pieces from EYFS to be treasury tagged in. 

Handwriting book Laminated paper cover replaces book 
Weekly writing sheet to be treasury tagged in 

N.B. No other books to be substituted or used as additions without obtaining year group consensus and head 
teacher’s approval 

Y1 

Reading Diary  
 

Plain pages, printed cover which children add their 
own design, information for parents/carers inside 
front cover. Word recognition lists to be stuck in as 
needed.  
To be kept in A5 zipped wallet. 

Early Bird Book   
 

Red covers, each page is half plain and half lined. 

Writing Book 
 

Red 15mm lines and a margin; cover- name sticker 

Handwriting Book Blue, 15mm lines 
Name sticker on front cover 

Spelling Book   
 

Yellow Large A4+ size 
Name sticker on front cover  

Maths Folder  Folder for A4 sheets 

Topic book  
 

Yellow book; alternate lined and plain pages. 
Bordered cover with title, name, class, fruit artwork 
photocopied.  
Insert a new topic overview as the term and topic 
changes 

Sketch Book   
 

Books sent up from YR 

RE book  Red book plain pages, cover with title, name and 
class 
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Illustrated by the child 
 

Writing Profile Book   
 
 

Profile writing book/A4 piece of card with child’s 
writing attached with treasury tag behind-sent from 
YR.                             

Home Learning book       Red- Large A4 + size. Children free to decorate as they 
please. An optional cover is provided titled ‘My Home 
Learning Book’ with name and class. 
Inserts: Number line to 30 and 100 square inside 
front cover. Phonics mat and cursive letter formation 
sheet on back cover. Information for parents/carers. 

N.B. No other books to be substituted or used as additions without obtaining year group consensus and head 
teacher’s approval. 

Y2  

Reading Diary   
 

Red cover, plain pages, printed cover, information for 
parents/carers and strategies check list inside front 
cover.  Reading and writing targets stuck in the back 
of the book to keep parents up to date with current 
learning.  
 

Writing Book  Red, A4, 1cm lines, margin. 
Front cover to have a sticker that includes book name, 
class and child’s name.  
Writing target stickers stuck to the back of the book.  
Y2 writing bookmark added to the inside of the cover. 
(Same with 15mm lines for children still developing 
fine motor skills.) 

Handwriting Book Red, practice lines.  
Sticker on the front cover with title, name, class. 

GPS folder  
 
 
 

Large folder with spelling sheets inside.  
Spelling sheets held together with a treasury tag.  

Guided Reading Book  Large yellow book. Pages are 1 side lined and 1 side 
plain.  

Maths Folder  Large blue maths folder.  
Sticker on the side with title, name, class. 
Contents page and Y2 maths overview at the front. 
Dividers added to folder for each new unit.  
Each unit has a unit overview.  
Maths targets are added to the unit overview.  
All maths sheets added in date order.  
 

Topic 
 

Purple book; one page blank, one page lined, 
bordered label with title, name, class, picture related 
to learning. (Two books across the year with topic-
related art separating the topics.) 

Sketch Book  Continued from Y1 

RE/PSHE book Green book. Pages blank on top half and lined on 
bottom half. RE and PSHE from either end. 

Home Learning Book  
 

Large yellow book, plain pages; child to decorate 
cover. 

N.B. No other books to be substituted or used as additions without obtaining year group consensus and head 
teacher’s approval. 

 


